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The unprecedented COVID-19 crisis has had long term socio-economic and psychological impacts on communities in 
South Asia and the rest of the world. Adolescents are even more vulnerable in their transitory phase in life, and the 
risks are magnified for adolescents living in poverty, girls, migrants and refugees, people living with HIV/AIDS, and other 
vulnerable groups.

Some negative consequences for adolescents are:
• Increased drop-out rates from schools among both boys and girls
• Increased burden of domestic work and risk of early marriage for adolescent girls
• Increased work-related vulnerabilities and forced and hazardous labour
• Increased risk of gender-based violence (GBV)

Despite personal impacts of COVID-19, young people in South Asia are leading responses to mitigate the spread of the 
disease. These responses range from systemic, to group, to individual actions of adolescents acting as enablers in their 
environments. Some examples of adolescent- and youth-led COVID-19 response actions are as follows:
• In India, adolescent girl peer educators addressed government representatives from the Ministry of Health and 

Family Welfare to highlight the specific challenges they faced with regards to their education, menstrual health, 
susceptibility to violence and child marriage. A collaborative set of actions were developed to pursue concerted 
efforts by government, CSOs and adolescent girls and their families in remaining steadfast in their response to the 
fallouts of COVID-191.

• In Nepal, over 320 volunteers and young people from all seven provinces actively engaged through online platforms 
to tackle rumours and misinformation related to COVID-19. They developed and shared original content in Nepali 
and other languages to spread awareness about the crisis. This was part of the #V4ACTION collaboration among UN 
agencies. 

• Fourteen-year-old Rashed created a video diary from Cox’s Bazaar, Bangladesh, one of the world’s largest refugee 
camps, to show people how he was staying safe in difficult circumstances. He discussed the importance of wearing 
a mask, social distancing and the six steps of handwashing. His video has been viewed over 2.7 million times2.

As 40 years of response to HIV/AIDS has taught us, community and adolescent engagement, empowerment and 
participation, as responses to disease outbreaks, are fundamental ingredients that strengthen the role and willingness 
of communities, including young people, to take an active role in critical prevention and control efforts. In both 
humanitarian and development contexts, this groundswell of community action often increases engagement with local 
government, healthcare, education provision and other services, and results in relevant responses. 

By extension, in understanding the effects of COVID-19, young people must not simply be subjects of our enquiries but 
need to play the role of enquirers in shaping and implementing enquiries and analysing the findings. Any process for 
adolescents and youth must be designed, facilitated, and co-led in partnership with them.  

BACKGROUND

1 Shailja Mehta and Pooja Rao , ‘How India can take care of its marginalised adolescents during Covid crisis’, DailyO.in, 8 May 2020, accessed 14 August 2020
2‘Children and young people changing the world during COVID 19’, 12 July 2020, accessed 2 September 2020

http://www.dailyo.in/variety/adolescent-health-covid-19-coronavirus-pandemic-marginalised-communities/story/1/32862.html
https://www.unicef.org/rosa/stories/children-and-young-people-changing-world-during-covid-19
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SParking Wellbeing: A Toolkit for Adolescent-Led Appreciative Enquiry 
During Humanitarian Response helps create adolescents’ agency and 
leadership as enquirers, solution providers and influencers in their own lives, 
as well as in their communities. The title, SParking Wellbeing brings together 
the idea of setting off a burst of activity (sparking), and the solid work towards 
that mobilisation, represented through the running analogy of rebuilding a 
neighbourhood park (parking), and the nurturing that goes into it; gathering 
tools, preparing material, weeding, and finally sowing the seeds of change.

SParking Wellbeing: A Toolkit 
for Adolescent-Led Appreciative 
Enquiry During Humanitarian 
Response has been validated 
through pilots in five UNICEF 
country offices in Afghanistan, 
Bangladesh, Bhutan, India and 
Pakistan. 

The process laid out in the toolkit helps adolescents build resilience and a sense of identity and purpose. It helps them 
connect to their peers, their families, and communities, and develop awareness of the contexts that influence their 
resilience and vulnerabilities. It helps adolescents develop into active local and global citizens, who take self and social 
action to enhance their personal wellbeing and bring about the changes they wish to see in the world. The tool also 
supports adolescents to engage constructively with gender and age-based hierarchies in their families, communities and 
in society. 

A partnership between the Adolescent Development and Participation (ADAP) section of the UNICEF Regional Office 
South Asia (ROSA) and ComMutiny - the Youth Collective, this initiative contributes and adds value to the UNICEF 
responses in health, education, child protection, social protection and other areas of work. The tool can be used across 
UNICEF sectors, and within planning processes of government departments and ministries, to encourage adolescent-led 
enquiry in planning and review.

In addition to the tools and guidelines available in this manual, UNICEF’s Adolescent Kit for Expression and Innovation3 
is also  useful for facilitators to build overall capacities for adolescent engagement and for specific activities and 
processes that can be run with adolescents as preliminary work.

3’Adolescent Kit for Expression and Innovation

https://adolescentkit.org/kit/facilitators-guide.html
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APPRECIATIVE ENQUIRY 
OVERVIEW                                                                                                       I

A. GOALS4

• Provide adolescents the agency to shape dialogue 
through enquiries around economic, political, social 
and psychological impacts of the COVID-19 pandemic 
and other humanitarian contexts 

• Invest in and inform post-COVID-19 adolescent-
centric and gender-sensitive policy and programming 
led by UNICEF and its partners 

B. WHY APPRECIATIVE ENQUIRY

Appreciative enquiry is an innovative, solution-oriented 
approach that empowers people to co-design their own 
future by focusing on what’s working, and by uncovering 
the strengths within themselves, and in their contexts.  
This process can also help in healing and recovering 
from experiences that are often disempowering, such as 
disasters, violence and health pandemics, among others.

SParking Wellbeing: A Toolkit for Adolescent-Led 
Enquiry During Humanitarian Response is a research-
based process for empowerment and resilience-building. 
Some of its key aspects are:

• Collaborations based on empathy and deep dialogue
• Enquiry into the strengths, successes and 

possibilities, enabling creativity and innovation
• Co-creation of a shared future, beyond information 

and data collection 

The enquirers are trained to empathetically appreciate 
where people are at, identify their potential and how 
they can build on it. Using the approach of ‘curious 
empathy’ helps them optimise possibilities. At the same 
time, the process is also deeply rooted in the realities 

Fig.1 Appreciative Enquiry Implementation Plan 

of adolescents including their personal strengths and 
fragilities, and the opportunities and challenges in their 
environments. It offers a strength-based approach to 
co-creating desired outcomes, rather than a problem-
based approach. The process helps adolescents and 
communities navigate their values, memories, dreams 
and aspirations. It enables them to exercise their 
potential to change their realities. 

C. IMPLEMENTATION PLAN

SParking Wellbeing facilitates adolescent-led enquiry 
with peers and their communities to reflect and learn, in 
order to strengthen resilience and action.

• The tool is meant for adolescents aged 15-19 
and young adults from 20-24. After appropriate 
simplification and adaptation, it can be equally useful 
for 10-14-year-olds

• Youth facilitators are provided training to implement 
the appreciative enquiry process with adolescents 
and young people either online, or face-to-face, 
depending on circumstances

• Each youth facilitator prepares a minimum of ten 
adolescent enquirers, who conduct field enquiries 
and simultaneously are capacitated with skills for 
research, dialogue, analysis and critical thinking, 
among others

• By the end of this process, the enquiry serves as a 
tool not only for gathering information, but also a 
process for empowerment and action

The implementation plan shared in this section is 
illustrative. The plan can be adapted as required for 
different contexts.

4 While this appreciative enquiry tool has been developed to assess the impact of COVID-19 on young people, the process may be adapted for other 
situations. The principles of discovery by young people and building their agency to become problem-solvers are applicable across diverse contexts and 
circumstances.

APPRECIATIVE ENQUIRY OVERVIEW
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Fig.2 MADS Cycle of Enquiry

• The above image describes the potential reach per 
cohort that each facilitator undertakes the journey 
with

• The enquirers, in pairs, undertake the tasks weaved 
into a gamified framework called MADS (Mapping, 
Analysis, Diagnosis, Synthesis)

• Each pair is supported by a youth facilitator (a 
youth engagement professional) throughout the 
appreciative enquiry process. Different tasks are 
introduced, reflected on and unpacked through two 
capacity building sessions in the beginning and four 
weekly coming together sessions 

• The process culminates with enquirers sharing 
their findings, their solutions and ideas for actions 
that may be taken up by adolescents, caregivers, 
community leaders and duty bearers

• The tasks help enquirers enhance their knowledge 
and build skills to analyse adolescent and youth 
voices, and use them to synthesise their findings, 
including specific recommendations for the target 
group. The suggested thematic areas are those that 
are particularly relevant for adolescents’ wellbeing 
during such times, however, these facets may be 
adapted based on the need and context. These are: 

i. Health and Nutrition: Covering aspects of 
physical health, diet, exercise, hygiene and 
routine

ii. Relationships and Security: Covering aspects of 
relationships with friends, family and caregivers, 

dealing with conflict, safety
iii. Story Consumption: Covering aspects of access to 

information, knowledge and technology 
iv. Education and Skills to Transition to 

Employment: Covering aspects of access to 
education, learning, skilling opportunities and 
preparedness for work 

• In view of the unprecedented humanitarian crisis in 
the world, the tool has been designed with a great 
deal of care, keeping in mind physical distancing and 
other prevailing restrictions.  The tool may easily be 
adapted to other contexts depending on the need.

D. DESIGN FRAMEWORK

The tool uses the scientific temper lens and principles of 
gaming to effectively engage adolescents. It is executed 
over five weeks, and the three main components of the 
tool are: 
• Adopting a cycle of reflection and action that is 

necessary for experience and learning in a safe space
• Weekly coming together sessions that promote peer 

learning and foster collaboration
• Healthy competition of gaming to introduce the 

principles of choice and challenge for greater 
ownership

The tool is designed to deepen young people’s 
engagement with their own idea of wellbeing. The 
enquiry has four meta or broad questions. The 

APPRECIATIVE ENQUIRY OVERVIEW
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REAL WORLD CONNECTION

(SATISFACTION)

Action Plan | Examples | 
Case Studies

INFORMATION 
APPLICATION

Case Studies | 
Games | Role Plays

INFORMATION EXCHANGE

Six Hats | Brainstorming | Case Study

MIND JOG

(ATTENTION)

Brainteaser | 
Interesting story |  
Icebreaker / Energizer

PERSONAL 
CONNECT

(RELEVANCE)

KWL | Self Audit | 
Mind Map | 
Role Modelling

SESSION FLOW PLAN
ADAPTED FROM DONNA E. WALKER’S LEARNING CYCLE

LEARNER

(CONFIDENCE)

Fig.3 Walker’s Cycle

adolescents try to answer these questions through a 
process of discovery, which leads them to a roadmap for 
self and social action. The meta questions are:

1. Where are my peers and I at?
2. Where do my peers and I want to go?
3. What stops us?
4. What do we do next?

i. SCIENTIFIC TEMPERAMENT – MADS CYCLE OF 
ENQUIRY
SParking Wellbeing has been developed as a game, 
keeping scientific temperament for social enquiry as a 
pivotal concept. The scientific temperament cycle consists 
of four primary processes, Mapping, Analysis, Diagnosis 
and, Synthesis and competencies that result in systemic 
and sustainable solutions.

These competencies are driven by values and attitudes, in 
addition to six underlying meta-capacities:
• Curiosity – a genuine interest in discovery and 

learning
• Empathy and self-awareness – an understanding of 

identities, their inter-sectionalities, privileges and 
disenfranchisements

• Critical thinking – moving beyond linear, cause and 
effect patterns

• Research and data analysis – systematic investigation 
to identify patterns and drawing conclusions

• Ability to interpret stories – looking beyond the 
obvious, apply critical enquiry to information

• Systems thinking – solving problems by identifying 
interrelations and interdependence

The scientific temperament approach requires a paradigm 
shift from linear thinking to systemic thinking, through 
which, sometimes hidden interconnections between big 
data, facts, stakeholders and constituencies, can be made 
in order to arrive at a diagnosis of the gaps. Thereafter, 
small, well-focused actions can be developed, producing 
significant and enduring improvements. The appreciative 
enquiry tool is therefore designed to facilitate 
adolescents to build their scientific temperament to 
co-create more sustainable and impactful solutions for 
themselves and their communities.

ii. THE GAMING PEDAGOGY
Gaming is a tried and tested pedagogy, which inspires 
curiosity and encourages engagement and learning 
for and among adolescents and youth. It enhances 
adolescents’ focus and motivation. Since the appreciative 
enquiry is already set in reality, the purpose of 
gamification is not to simulate reality, but to introduce 
adolescents to the concepts of:

• Agency and responsibility – taking meaningful action 
with associated responsibilities

• Critical thinking and problem solving – introduce 
learning challenges, resulting in observation, 
analysis, planning, execution and feedback 

• Mastery and resilience – experiment with the 

freedom to learn from failure in a safe space

SParking Wellbeing introduces gaming with different 
levels of difficulty at each step. Each task has various 
levels of difficulty, viz. Gold, Silver, and Bronze (Gold 
being the toughest). This inspires adolescents to take up 
challenges after analysing their own capacities, interests 
and practical realities. Over the course of the process, 
scores for all the tasks are cumulated and adolescent 
enquirers are felicitated and recognised for their efforts.  
The scoring encourages healthy competition and 
collaboration. The participants can be offered the option 
to aim for a higher level of difficulty once they have tried 
a task.

• This introduces an element of choice and ownership 
for a self-driven, experiential journey, adaptable 
for adolescents from diverse backgrounds and 
capacities.

• Adolescents can thus set realistic goals for 
themselves while experiencing the complexities of 
diverse social issues in their lives and in the larger 
world.

iii. WALKER’S CYCLE FOR SESSION DESIGNS
In the forthcoming sections, you will find detailed 
session designs. Some of these designs are based on 
the ‘Walker’s Cycle’, adapted from Donna E. Walker’s 
Learning Cycle. The Walker’s Cycle offers a complete 
learning experience, taking into account different learning 
styles and accommodates different types of learners.

APPRECIATIVE ENQUIRY OVERVIEW
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1. MIND JOG 
Short, crisp, and interesting in nature like brain 
teasers, stories, ice breakers and energisers, mind 
jogs enable gaining the attention of participants, 
making them comfortable with each other, and lead 
them to the issue the session relates to. 

2. PERSONAL CONNECT 
Bringing out the “what’s in it for me” connection 
and preparing the participant for absorption of 
new knowledge. The exercises used try to make the 
session relevant to the learner’s real world “as is”. 

3. INFORMATION EXCHANGE 
Building adolescents’ confidence about new 
knowledge and facilitating exchange of information 
between the participants so as to deduce key 
concepts through discussion. A facilitator should 
let participants come up with concepts instead 
of downloading it for them and concentrate on 
refining and building on their inputs. 

4. INFORMATION APPLICATION 
Applying key concepts learnt to realistic scenarios 
thereby reconfirming the learnings of the previous 
stages and facilitating a multi-perspective view of 
the situation. This also helps add fresh insights into 
the concepts and apply skills in real life situations 
without taking real risks. Activities are drawn from 
the participants’ background and experiences and 
enough complexity is built in to get a variety of 
responses.

5. REAL WORLD CONNECT
Eliciting personal learning and satisfying the learner 
that new knowledge leads to better performance. 
Participants feel they are able to “walk the talk”. 
The design enables participants to connect 
personal learnings to learnings from the session. A 
facilitator’s role is to help adolescents set up SMART 
performance-oriented goals, which are Specific, 
Measurable, Applicable, Relevant and Time bound 
so as to informally assess how the learnings have 
been applied effectively. 

Fig.4 Session Flow

E. JOURNEY FLOW

• Young enquirers are identified by youth workers and 
prepared to conduct enquiries. Each cohort of young 
enquirers is developed ensuring diversity, reaching 
the most marginalised, as well as keeping in mind 
their interest, time availability and capacities to 
undertake such a journey. 

• The enquirers are paired in the beginning, for the 
rest of the journey. This encourages collaboration 
and peer learning. Ideally, the pairing should be 
done in a way that brings together adolescents from 
diverse backgrounds, based on their gender, ethnicity 
and other socio-economic realities. 

•  Participants create a questionnaire for appreciative 
enquiry on the impact of COVID-19, or a similar 
phenomenon, on the wellbeing of young people

• To build excitement, the entire process is gamified 
where participants take up various tasks to score 
points 

• All activities and sessions are designed to suit in-
person as well as virtual implementation

• Each person is supported by a youth facilitator 
throughout the appreciative enquiry process and 
different tasks are introduced, reflected upon and 
dissected during six touch points or coming together 
sessions which include capacity building within the 
MADS framework 
Played over five-six weeks, the enquirer picks up the 
task of the week:

Week 1: Preparing for the enquiry process 
Week 2: Mapping - Dialogue Task 
Week 3-4: Desk Tasks 
Week 5: Diagnosis - 5 Why’s 
Week 6: Synthesis - Presentation Task and Closure

• Adolescents earn points by undertaking different 
tasks each week, with varying levels of difficulty, 
accumulated across the journey

• Adolescent enquirers are encouraged to maximize 
points instead of competing against each other and 
participants are encouraged to explore their full 
potential through collaboration

• The journey is concluded with adolescents sharing 
their insights and recommendations

• Recognition by UNICEF for their efforts

1. Self-reflection and disclosure processes and tools: 
a reflection on identities; power and privilege; gender 
norms and asymmetries; personal responding styles

2. Mapping tools: Dialogue Task – tool to collect 
qualitative information vis-à-vis specific aspects of 
wellbeing

3. Analysis tools: 
• Collation, Composition and Patterning – to 

organize data and identify patterns
• Adaptive Action – to identify patterns
• Crap-o-Meter – to interpret patterns and stories

4. Diagnosis tool: Five whys to arrive at the root cause

5. Synthesis tools:
• Discovery Template: Tool for presenting findings 

and recommendations
• Envisioning Template: Tool for setting goals and 

developing action project ideas

A LIST OF TOOLS THAT ARE USED 
DURING THE ENQUIRY PROCESS:

APPRECIATIVE ENQUIRY OVERVIEW
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The Leaderboard

The facilitator creates a leaderboard before the pairs 
begin the appreciative enquiry process to map their 
scores and share their progress at each coming together. 
This strengthens the challenge and ownership elements 
of the tool. Undergoing similar journeys and sharing 
their learning and challenges during the coming Together 
sessions allows enquirers to feel more connected to each 

Name of the 
Participants 

in Pairs

Score - Dialogue 
Task (Out of 30)

Score - Desk Task  
(Out of 30)

Score - 
Presentation Task 

(Out of 40)
 

Total Score 
of the Pair 

(Out of 100)

Pair 1

Pair 2

Pair 3

Pair 4

Pair 5

Table: Leaderboard 

other and they are able to support each other better. 
The assessment criteria are co-created by the cohort and 
scoring is based on a peer assessment that encourages 
collaboration and wins for everyone. The journey may 
have multiple leaders and in the end, all the enquirers 
are celebrated and recognised for their efforts, and 
supported to remain civically engaged.

The template below can be used for the leaderboard.

APPRECIATIVE ENQUIRY OVERVIEW
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F. ROLE OF THE FACILITATOR

This section focuses on ideas that assist facilitation 
practices in supporting experiential journeys of 
adolescents during the Appreciative Enquiry process, and 
beyond. 

A facilitator is primarily responsible for supporting and 
guiding adolescent enquirers to carve out their learning 
journey through the appreciative enquiry process. A 
facilitator-enquirer relationship is based on mutual 
interest, and their relationship can only evolve when both 
parties have the respect and trust necessary to discuss all 
aspects of the adolescent’s growth. 

A youth facilitator plays a supportive role in empowering 
young people to take charge of their lives, and support 
them to understand concepts of agency, power and 
change. Youth facilitation enhances opportunities for 
learning, skilling and life chances, facilitates group and 
social cohesion and ensures youth participation in issues 
that affect their lives in families, communities and in 
governance.5

Qualities of Effective Facilitation:
A facilitator’s role is to IGNITE young people:

I  : Inspiration to ensure high expectations
G : Group atmosphere to appreciate togetherness and     
      diversity
N : Not controlling, but guiding to create genuine        
      adult-adolescent partnership
I  : Involvement of all to ensure participation and               
     inclusion

 T : Time-optimising to efficiently manage time, keep a  
      schedule, yet be flexible
 E : Effective learning to provide clarity of purpose,  
      enable cross-learning within the group

Steps to Create an IGNITE Process

1. Create a Safe Space: Although each participant 
has a different journey, they are still bound by certain 
commonalities. The process creates an opportunity for 
peers to explore their own and their peers’ realities, 
engage in sessions, discussions and create new 
breakthroughs. As a facilitator, it is imperative to create a 
physical and emotional safe space to allow adolescents to 
nurture self-confidence, express themselves authentically, 
laugh with, and not at, each other and maintain 
confidentiality throughout the process. In the context of 
health pandemics and other humanitarian crises, it is also 
imperative that all prevailing safety norms are adhered 
to, in order to ensure complete physical and emotional 
safety of the adolescents.

2. Co-create the Culture: After creating a safe space 
for the enquirers, it is equally important to co-create 
the culture of the group. Let everyone jointly take 
responsibilities and co-lead the group. Identify strengths 
and weaknesses of individuals in the group to create a 

Recommended profile of a youth facilitator for the 
Appreciative Enquiry Process
They should:

1. Be passionate and enthusiastic about the 
professional practice of youth work 

2. Have at least 3-4 years of experience working 
directly with adolescents and young people

3. Have adequate training, either on the job 
or through formal learning experiences, to 
understand adolescence and youthhood from a 
physiological and psycho-social perspective

4. Ideally, have strong relationships with the 
participants’ communities 

5. Have the capacities to activate the IGNITE process

strong whole. Be creative and flexible. As a facilitator, it 
is important to be mindful of the social diversities within 
the group, including ethnicity, status, and gender, and to 
create opportunities for all participants to contribute and 
lead. Tweaking the sessions and language beforehand 
to respond to any and all these diversities is an essential 
part of preparation.

3. Ensure Professional Relationships: The journey will 
involve moments of deep self-reflection and while 
that may lead to feelings of hope, empowerment and 
determination, it could also lead to discomfort, doubt, 
anger and other feelings of distress among participants. 
Through all interactions, it is important that your 
engagement be that of a professional facilitator who 
balances care with professional detachment. This 
relationship is different from that of a parent or guardian, 
which is usually more emotional. 

4. Ensure Ethical Care: Ensure that no enquirer is hurt 
or exposed to harm during activities and community 
interactions. As a facilitator, it is equally important to 
maintain confidentiality of all that is shared within the 
trusted space and to be as transparent in your approach 
as possible. Always keep in mind the principle of ‘Do no 
Harm’ at all costs. It is imperative that parental/caregiver 
consent is obtained for the adolescent enquirers as well 
as for those adolescents that the enquirers reach out to 
through the tasks.

5. Deal with Disagreement and Dissent: The facilitator 
must help create a space that allows adolescents to 
disagree openly and respectfully, and understand 
different perspectives. A facilitator needs also to be 
able to resolve conflicts that arise from disagreements. 
Disagreements are healthy in the learning journeys of 
adolescents and must be valued as well as dealt with 
constructively. Processes of conflict resolution need to be 
instilled in adolescents too. 

6. Deal with Discriminatory Values and Behaviour: It 
is important that the facilitator navigates and openly 
addresses actions and words that are discriminatory 
of individuals and social groups and offer alternative, 

5Adapted and summarized from Schools for Future Youth, accessed October 24th 2020
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inclusive and empathetic behaviours. Discriminatory 
behaviour even by or towards one adolescent can form 
the basis of an open group discussion, but it is important 
not to target any individual while dealing with the issue. 
In extreme cases, where you feel that it isn’t advisable 
to pick up a particular comment or action with the larger 
group, you must set up a one-on-one conversation with 
the adolescent for a deeper conversation to engage on 
their perspective and address the issue at the earliest 
opportunity. 

7. Inspire, Create Expectations: During sessions, 
facilitators need to create opportunities for participants 
to build high self-esteem and build on their potential 
by inspiring and encouraging. Positive language and 
motivation encourage young people to take chances and 
move further towards improving themselves and their 
societies. Some ways to create positive expectations 
during the session could include avoiding negative 
stereotypes and encouraging ambitious yet realistic goal-
setting based on competencies and aspirations.

8. Facilitate Discovery, Do Not Instruct: This journey 
is designed to support you to facilitate a process of 
discovery by the enquirers, encourage them to come 
up with their own learnings and take ownership and 
leadership of their journey. A facilitator is not a teacher 
of concepts, but one who brings concepts to life through 
real life stories that encourage adolescents’ personal 
journeys of discovery. 

9. Be an Active Listener: Encourage “learning by doing”, 
rather than passive listening. Have a plan but be flexible 
and open to change according to the requirements of 
the context. Ask encouraging questions, but do not 
share the key message or prompt responses yourself, 
until all possibilities for responses have been explored 
by the enquirers. Provide crisp and clear instructions 
for activities. Create an environment that enables 
constructive feedback, which can reinforce positive skills 
and behaviour. Provide equal attention to all, encouraging 
those who do not speak much to also share their 
thoughts. Also, constantly obtain feedback on the process 
to course-correct on the way.

10. Exercise Professional Judgement: Even facilitators 
are not free from personal biases, especially unconscious 
biases. When sharing an opinion, always base it on 
evidence. Some questions to ask in order to check 
yourself: What evidence do I have to make an unbiased 
decision? Are any personal, social, or political prejudices I 
have influencing my decision? 

11. Contextualise: Locate the activities in the social, 
political and economic context of the adolescents, and 
promote locally relevant role models. Pick examples 
of how society, the economy and the environment are 
affecting the enquirers’ lives directly and indirectly. Link 
adolescents to service providers and policy makers. 

12. Set a Rights-Based Foundation: The United Nations 
Convention on the Rights of the Child (UNCRC) and 
The Universal Declaration of Human Rights (UDHR) 
are important instruments in engaging adolescents 
around human rights principles including their right 
to participation in realising their rights. A human 
rights framework defines children and adolescents as 
rights-holders and adults, particularly governments, 
as duty-bearers. The facilitator needs to understand 
these principles and relate them to local concepts and 
practices. Core UNCRC principles are non-discrimination, 
the best interest of the child, right to the child’s survival, 
protection and development and respect for the views 
of the child. All human rights are inalienable, indivisible, 
interdependent and interrelated. Explore and share these 
child rights principles and approaches with adolescents 
in creative, concrete and contextualised ways. A good 
source is the Child Rights Education toolkit by UNICEF.

Please refer to UNICEF’s Adolescent Kit for Expression and 
Innovation for additional tips.

G. MOBILISATION 

To conduct the appreciative enquiry, it is important to 
enrol those adolescents who have the time and interest 
in building leadership skills, and genuine curiosity about 
their peers’ lives and wellbeing. This will increase the 
probability of their completing the process. It is therefore 
critical to do a thorough mobilisation process to identify 
the 10-12 most motivated and capable adolescents to 
conduct the enquiry. The purpose of this tool is to reach 
the most vulnerable and to represent a cross-section 
of adolescents. Do consider fair representation across 
gender, ethnicity, religion, abilities/disabilities when 
forming the cohorts to ensure rapport with responding 
adolescents.  A few steps for the mobilisation process: 

1. Formal Settings 
• Mapping and identification: Create a list of 

educational institutions, community organisations 
and other institutions, existing partners, through 
whom you can reach diverse adolescents

• Local contacts: Get in touch with local level 
authorities/committees. This will help reach out 
to a diverse group and may result in institutional 
partnerships in the long run

• Personal contacts: Go back to your old schools or 
university, tap personal contacts, active alumni, NGO 
partners

• References: Seek references from the groups you are 
working with. The more the references, the greater 
the chances of at least a few materialising 

• Contact duty bearers: Wherever possible, establish 
a connection with duty bearers (via email/ phone/
meeting). 

• Information availability: Keep relevant information 
handy such as the objectives of this tool, intended 
outcomes, the value-addition to existing tools, and 
benefits of the tool for adolescents

APPRECIATIVE ENQUIRY OVERVIEW
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• Communication: Communicate clearly that the 
purpose of the tool goes beyond the enquiry itself 
and that it helps in adolescents’ holistic development 
(capacities for enhancing agency and participation of 
adolescents, such as curiosity, negotiation, decision-
making, goal-setting, systems-thinking and empathy)

• Identifying adolescents: Mobilise adolescents 
through already established youth clubs in your 
communities

• Encourage adolescents by giving them formal 
acknowledgements, in the form of certificates, at the 
end of the journey 

• Wherever possible, create a WhatsApp group with 
facilitators, co-facilitators and the adolescents, and 
keep giving updates on the journey 

• This journey needs regular follow-up to ensure the 
sustained interest of the enquirers. Share photos and 
videos of the journey. Facilitate first-hand sharing 
by adolescents by inviting relevant people into the 
coming together sessions to encourage them. 

• Try and create visibility for the adolescents by 
inviting a prominent local duty-bearer, for instance, 
an official from the education department, local 
political leaders, academic or government official to 
say a few words about working with adolescents as 
equal partners, and the Rights of the Child. This can 
be done during the orientation workshop or during 
one of the coming together sessions or at a visibility 
event (virtual/ physical) after the adolescents have 
completed their enquiries.

2. Informal Settings
Adolescents can be mobilised, where available, through 
various platforms, such as youth clubs, peer groups 
etc. It is also possible to go through local government 
entities, faith-based organisations or other NGO partners, 
who may run programmes for young adolescents in the 
community. 

Note to facilitators:  In the subsequent sections, there 
will be specific instructions on how to facilitate the 
coming together sessions. There will be instructions like 
‘say’, ‘ask’, ‘share’ and so on. These are simply suggestive, 
to help build clarity. Facilitators are advised to paraphrase 
and contextualise to their local language as they prepare 
for each session.

APPRECIATIVE ENQUIRY OVERVIEW
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A. PREPARING FOR THE ENQUIRY PROCESS

Now that you have mobilised the adolescent enquirers, and formed your cohort, let us begin the SParking Wellbeing 
journey, by preparing the adolescents for the process. Always connect the engagements that you conduct, with the 
process the adolescent enquirers will be undertaking, and remind them to use those lenses when they engage with 
peers and communities during the process. 

HOW TO RUN 
THE JOURNEYII

HOW TO RUN THE JOURNEY
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Coming Together 1: Context Setting | Who am I and who 
are we? (Total time: 85 minutes)

The coming together sessions bring all the participants 
to a common space to get to know each other and share 
their findings. The purpose of ‘Coming Together 1’ is to 
welcome the adolescents, make pairs for the appreciative 
enquiry, orient them to the process and take a deep dive 
into a session on ‘identities’ (Who am I and Who are 
we?). 

Session 1 - Welcome and Context Setting – 15 minutes
The facilitator welcomes and introduces the group 
to each other through an energiser or connecting 
activity. UNICEF’s Adolescent Kit for Expression and 
Innovation may be referred to for exercises to facilitate 
introductions6.

Introduce SParking Wellbeing to the enquirers:

1. An overview of the local context including the impact 
of COVID-19 should be shared. This could be done 
through photographs, fact sheets and other aids, or 
through a simple discussion with a particular focus on 
how it has affected the most marginalised groups in your 
communities, and how assumptions and prejudices, 
poverty or comparative privilege have affected certain 
groups. 
2. Ask the participants how COVID-19 has affected them 
and their friends. After taking a few responses, explain 
that you are all part of a quest to understand the impact 
of COVID-19 on the wellbeing of adolescents, through a 

process called appreciative enquiry.

Say: “So, what’s an appreciative enquiry? It’s a process 
of engaging discussions to explore and understand 
different views and to be able to get into each others’ 
shoes. Through these conversations of discovery and 
dreaming with your friends, people you know and even 
people very different from you, an appreciation for new 
realities, a deeper empathy and a vision for a shared 
dream can emerge. This could become the beginning of 
change. Through this process, you will not simply develop 
authentic relationships with your friends and community, 
but you will also develop the skills for dialogue, 
observation, critical thinking, evaluation and strategic 
planning. All this will help you in your own personal, 
academic and professional lives. Let’s begin by getting 
to know more about ourselves and each other, to better 
prepare us for this journey!”

Session 2 - Who Am I and Who Are We? – 70 minutes
Objectives: By the end of the session, the participants 
will be prepared for the appreciative enquiry process by 
being able to:
• Articulate the different identities they associate 

themselves with to be able to appreciate differences 
and diversity in their communities during the 
appreciative enquiry process

• Identify their privileges and disenfranchisements 
across these identities, juxtapose this with those of 
others, and enable the application of this lens in their 
interaction with communities during the appreciative 
enquiry

Step Key Message Activity Resources Time

Mind Jog and 
Personal Connect

To connect with one’s 
own identities Mind Map Paper, sketch pens 25 minutes

Information Exchange To identify one’s own 
privileges Privilege Exercise

Beads (4 different 
colours) and strings, 
privilege statements

20 minutes

Information 
Application

To unpack the experience 
of 

exploring identities
Discussion NA 15 minutes

Real World Connect
To connect the reflection 

to the appreciative 
enquiry process

Sharing by facilitator NA 10 minutes

Table. ‘Who am I and Who are we?” Session Flow

6We would recommend 1) Name Dance;  2)Weaving our Web

HOW TO RUN THE JOURNEY

https://adolescentkit.org/
https://adolescentkit.org/
https://adolescentkit.org/kit_docs/4.1.3.12_Name%20Dance%20Energizer_English.pdf
https://adolescentkit.org/kit_docs/4.1.3.19_Weaving%20our%20Web%20Energizer_English.pdf


14

Mind Jog and Personal Connect: 
1. Ask all enquirers to take a piece of paper and make a 

cloud in the middle with their names written on it.
2. Ask them to make a mind map, connecting different 

identities they associate themselves with and 
mention their names in the centre. Let them think 
of as many responses as possible to the statement, 
“I am….”. You could share an example like the one 
shared in the image below.

3. Once their maps are ready, ask them to write next 
to each identity, whether that is a given or a chosen 
identity. (They could even colour code them, e.g. all 
the given identities could be highlighted in green and 
the chosen ones in blue. Be flexible and creative, 
based on available resources).

4. Now create groups of three or four enquirers each 
and have them introduce themselves to one another 
through the five most important identities they 
associate themselves with.

Facilitator’s Note: 
Given Identity – The given identity refers to the identity 
that one gets at birth, refers to the identities that one 
does not choose; typically those that one gets at birth.

Chosen/Acquired Identity – Those identities that one 
adopts and those that are changeable (e.g. based on 
interests, education, profession, politics, ideology, etc.) 
In some instances, individuals might consciously give 
up a number of given identities as they might not relate 
to them principally, and may want to transcend these 
constructs.

Information Exchange – Tell all enquirers that they will 
now make a piece of jewellery for themselves using a 
string and beads. Let them know that you will read out 
statements and if their answers to those statements is 
“yes”, they will have to bead the string with the colour 
of beads that you instruct them to use. This is called the 
Privilege Exercise  and it is an activity to explore ways 
that we enjoy, or do not enjoy, privileges based on the 
different social identity groups we belong to. 

Say: “Do not over-analyse a statement. If your first 
response is ‘yes’, take a bead, if your answer is ‘no’ then 
do not take a bead.”

Facilitator’s Note: 
This exercise is based on potential and opportunities. At 
the same time, we need to be aware of the limitations 
in the lives of adolescents. While it is referred to as the 
‘Privilege Beads Exercise’, it must also bring out the 
exclusions and disenfranchisements faced by adolescents, 
particularly the most marginalised.

Privilege Beads Exercise7

Now ask all the enquirers to look at the bracelets/
necklaces that they have beaded. We can earn a 
maximum of 20 beads. The colours and the number 
of beads may remind us of the privileges we have, or 

the exclusions we face. The more beads we have, the 
more privileged we are. This helps us reflect on our own 
realities.  

Say: “We have tried to explore our privilege and 
disenfranchisements around various identities today. 
This is meant to help us discover how we ALL have 
SOME privileges, and that many of us face deep-rooted 
exclusions. An understanding of how our identities 
influence our power and privilege, both as enablers and 
barriers, is imperative before we can think of making a 
change. Use this lens when you conduct enquiries with 
young people and other members of your community.”

Information Application:
Debrief Questions –
• What was it like to think about our privileges and 

disenfranchisements? Did you discover privileges you 
didn’t realise you had? Did you discover challenges 
that you didn’t realise were part of your reality? 
Was it a new experience? Was it comfortable? Was 
it uncomfortable? Was it enlightening? Share your 
feelings.

• What stops us from regularly thinking about 
our privileges or disenfranchisements? Why is it 
important for us to be aware of this aspect of our 
identities/experiences?

• How did it feel to recognise the exclusions/
oppressions that are faced by us and our peers? How 
does it help to be aware of these oppressions?

7Privilege Beads Exercise Adapted from Brenda J Allen and Dr. Thomas E. Walker

HOW TO RUN THE JOURNEY
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• What does it mean for us to have multiple, 
intersecting identities – where we experience some 
privileges due to certain identities and certain 
oppressions due to others?

• Can you think of how this reflection could be useful 
when you set out to interact with your peers and 
community members? 

Take responses to some or all of the above questions for 
the enquirers to reflect on what it was like to engage with 
the idea of their own privilege and exclusion.

Real World Connect: Tell the adolescents that as they 
put on their hats of enquirers, they must be aware of 
their own identities, the power and privilege they have 
and also the exclusions they face. It is critical that they 

remain fully conscious of the role their identity will play 
in the interactions they will have as enquirers. It will also 
help them engage sensitively with the diverse peers and 
community members they will interact with. 

Let them know that in forthcoming sessions they will 
further explore how these issues can be a part of framing 
enquiries.

The following are suggestive questions for different 
aspects of privilege and exclusion. This is not exhaustive, 
and you can change the questions and the aspects of 
privilege based on your context.

RED BEADS (ABILITY PRIVILEGE)
• I can assume that I will easily have access to any 

building
• I have never been taunted, teased, or  socially 

ostracized due to a disability
• I can hear what is going on around me without 

using an assistive device 
• I can easily see the letters on this page 
• I am reasonably certain that others do not think 

that my intelligence is lacking, just because of 
my phyical status

YELLOW BEADS (CLASS PRIVILEGE)
• I can be sure that my social class will be an 

advantage if I seek legal or medical help 
• I am reasonably sure that my family or I will not 

have to give up meals because we cannot afford 
to eat

• I have taken a vacation outside my city in the 
past three years 

• I have never been homeless or evicted from my 
place of residence 

• The area I live in is relatively free of crime

BLUE BEADS (GENDER PRIVILEGE)
• If I have children and a successful career, I 

will not be asked how I intend to balance my 
personal and professional lives

• My local leaders are mostly people of my gender
• In general, I am not under too much pressure 

to worry about how people will respond if I am 
overweight 

• I will not be expected to change my name upon 
marriage

• Major religions in the world are lead by people 
of my gender

GREEN BEADS (RELIGIOUS PRIVILEGE)
• I can assume that I won’t have to go to school on 

my religious holiday 
• I can be reasonably sure to hear music on the 

radio and watch specials on the television that 
celebrate festivals from my religion

• My religious views are reflected by the majority
• Places to worship or practice my religions are 

numerous in my country 
• I do not worry about the ramifications of 

disclosing my religious identity to others 

Fig.5 Privilege Beads Exercise

HOW TO RUN THE JOURNEY
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B. MAPPING ADOLESCENT REALITIES

Having prepared the adolescent enquirers to become aware of their identities, you can now enter the phase of 
‘Mapping’ which starts with recognising their own response styles before beginning their dialogue with others. 

HOW TO RUN THE JOURNEY
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Coming Together 2: Response Styles | Dialogue Task 
(Total time: 120 minutes)

Recap and Agenda for Coming Together 2 – 15 minutes
In the previous coming together session, we talked 
about the process of appreciative enquiry, identified 
our partners and delved deeper into understanding 
ourselves and our peers through a reflective session on 
identities. In ‘Coming Together 2’, we will learn about 
different ‘Response Styles’, discover our natural ways 
of responding and identify approaches to make our 
responses more inclusive. We will also learn about the 
first task of the appreciative enquiry, The Dialogue Task, 
with which we will begin the process of mapping. 

Session 1 - Active Listening and Responding Styles - 65 
minutes
This session explains the importance of active listening 
in a relationship and in the appreciative enquiry process. 
It also helps the participants to analyse their preferred 
responding style using an inventory.

For additional inputs on active listening, facilitators 
may refer to UNICEF’s Adolescent Kit for Expression and 
Innovation.

Objectives: By the end of the session, the participants 
will be able to:
• Explain the importance of active listening in the 

appreciative enquiry process
• Analyse their own response styles

Mind Jog:
1. Tell the enquirers that you will now conduct a quiz by 

reading out a few statements. 
2. They must write the answers to the statements 

as soon as they hear them. You will repeat the 
statement only twice. 

3. The enquirers cannot speak or ask questions while 
the quiz is on. You will check for accuracy once the 
quiz is over. 

Read out the following statements. Do not speak 
slowly, intonate or pause to make the statements better 
understood. 
The answers are given alongside the statements. Do 
not disclose them until after you have read out all the 
statements.
1. According to international laws, if an airplane crashes 

on the border between two countries, would the 
identified survivors be buried in the country they 
were travelling to or the country they were travelling 
from? (Answer: You do not bury survivors)

2. If you had one match and entered a cold room that 
had a kerosene lamp, an oil heater and a wood stove, 
what would you light first to maintain the most heat? 
(Answer: The match will be lit first)

3. Is there a law against marrying your widow’s sister? 
(Answer: It isn’t possible since the man is not alive 
if he has a widow)

4. If you were to over-take the second runner in a race, 
which position would you be in? (Answer: Second)

Create a fun atmosphere while discussing the answers 
and build excitement around the right and wrong 
responses.

Ask: “Did you know that a human mind can process over 
400 words a minute, while we can only speak 150 words a 
minute. This is why your mind wanders off – because you 
have already processed and understood what you have 
heard.”

Step Key Message Activity Resources Time

Mind Jog To connect with one’s 
own identities Listening Quiz Paper, Sketch Pens 10 minutes

Personal Connect and 
Information Exchange

To reflect on one’s own 
response style

Response Styles 
inventory

Inventory, Scoring 
Sheet, Pens/Pencils 20 minutes

Information 
Application

ESCA (Empathy, 
Searching, Confrontation, 

Advising) Sequence
Discussion NA 15 minutes

Real World Connect Introduction to 
Dialogue Task Sharing by Facilitator NA 20 minutes

Table ‘Response Styles’ Session Flow

HOW TO RUN THE JOURNEY
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“So how do you keep your mind engaged for the rest of 
the time?”

Potential responses:
• Evaluate what you are hearing 
• Store the information

Explain: “It is important to be engaged with the topic 
without evaluating it. The best way is to keep storing 
the information received. However, listening is not just 
receiving. It is a two-way activity. The evidence of your 
listening is in how you respond.” 

Personal Connect and Information Exchange:
1. Inform the participants that the following is 

an individual activity and there should be no 
engagement with others during the session. 

2. Say: “This exercise contains a series of ten statements 
that is hypothetically made by your peers. Besides 
each are four responses. Select the response that 
you would be likely to make if you were responding 
to that person face-to-face. Remember, you’re 
selecting the first response statement that comes to 
you. Subsequently, you may go on to have a longer 
dialogue, but this inventory focuses just on your first 
response.”

3. Hand out a copy of the inventory to each of the 
participants. (Explain the example given in the 
inventory so that the participants understand what 
needs to be done). 

4. Say: “You will be given 15 minutes to fill the 
inventory. Please answer all the questions. If at any 
point you don’t understand something, ask me and I 
will explain it to you again.”

The questionnaire and response sheet are available in 
Annexure 1.

Facilitator’s Note: 
Decide the duration for the activity depending on the 
time available and your assessment of the participants’ 
response time. If you feel the participants will not be able 
to complete the inventory in 15 minutes, give them more 
time. Make sure that they mark their first, spontaneous 
response without thinking about their answers for too 
long.

After the participants finish the inventory ask them to 
share their scores and write them down on a chart paper.

Information Application
Say: “We shared earlier that listening is a two-way 
activity. It involves speaking and responding. As we saw 
in the earlier activity, how we respond shows the other 
person whether or not we are listening carefully. So how 
we respond is very important. Let’s see what our scores 
tell us”
• Expand ECSA: E – Empathy; C – Confront; S – Search; 

A - Advise
• Ask the enquirers to check their scores in a new light

• Ask the group: “Does the score match with your 
perception of your style?”

• Potential responses may include:
 ˗ Yes, very much
 ˗ Not completely
 ˗ To a large extent

Share: “No psychometric inventory is completely accurate, 
but it denotes a trend. The ‘Response Style’ inventory 
highlights your preferred mode of responding, based on 
your current position in life i.e. your age, responsibilities 
etc. However, it is important to note that to respond in 
the most effective and inclusive way, we need to use all 
four modes, but in different variations. 

There is no ideal score. You are responding in the most 
suitable manner based on your perception, and according 
to your position and the way you see people around 
you. However, a higher score in E is generally accepted 
as necessary for an effective listener. First you need to 
empathise, and then you can proceed with the rest of the 
dialogue”

Real World Connect:
Remind the enquirers that they have a great 
responsibility as they step out to seek information, 
whether it is from their friends, grown-ups or from those 
who are different from them. It will be important to 
demonstrate a high level of empathy in their Dialogue 
Task. The process should be meaningful for those who 
are being interviewed and utmost care must be taken to 
respect their time, effort and context.  

Session 2 - Introduction to the Dialogue Task – 30 
minutes
Now that we have gone through an exercise to build 
our critical capacities to meaningfully engage with 
diverse communities and issues during the appreciative 
enquiry process, let’s get down to the process itself. 
In this session you will introduce Ruhi, an adolescent 
whose journey through which the participants will 
understand the various tasks and tools used in this 
appreciative enquiry. The first task, the Dialogue Task 
will be introduced in detail. They will also learn about 
the process of creating their own questionnaires using 
a suggested question bank and begin ‘mapping’ the 
realities of their peers and community members, with the 
help of four meta questions.

HOW TO RUN THE JOURNEY
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Re-growing the Neighbourhood Garden
Say: “Ruhi is an enthusiastic young person who enjoys 
doing things with others. Due to the COVID-19 pandemic, 
her mobility has reduced. When the lockdown was first 
enforced, she loved being at home, but now she is getting 
bored. So, when her school suggested that she participate 
in an enquiry process to understand how COVID-19 
impacted the lives of adolescents like her, Ruhi jumped at 
the opportunity. Let us see what was in store for Ruhi.”

Read the Following:
Ruhi attended an orientation to the project, where she 
met her facilitator Bilal for the first time. Bilal explained 
that conducting this research, which they refer to as an 
‘enquiry’, is not as difficult as it seems at first. He asked 
them to imagine treating it like rebuilding their own 
park as they come out of the lockdown. “Remember the 
park your neighbourhood children would play in before 
COVID-19? Imagine that you have been asked to prepare 
it once more for them now that the lockdown is slowly 
coming to an end. There will be many similar situations 
where we will be coming out of disasters such as floods, 
cyclones, and even war. What do you expect to see in a 
park that has not been cared for in months? It is a mess, 
right? Overgrown grass, dried leaves, dead and shrivelled 
plants and so many unwanted weeds. 

Before you start working on making this a fresh, new 
park, there are many things you will have to do. First, 
you will have to gather your shovels, rakes, seeds, 
saplings – tools and resources you will need to start 
re-building. All of these will then have to be organised 
and used systematically to clear up the mess that your 
park currently is in. You will then have to imagine what 
kind of park you are looking at creating; what’s your 
vision or dream for it? What will the landscape be like? 
We all know that dreaming is not enough, you will need 
to examine what can prevent your dream park from 
becoming a reality. Gardening and working outdoors is 
completely dependent on the weather, so what kind of 
role is the weather likely to play? Will that help or hinder 
your efforts? 

Once you have answered these questions and some 
more, you will need to make sure you have removed 

unwanted weeds, and dug deep, to finally sow your 
seeds. This of course, is just a metaphor. The seeds we 
are talking about, are seeds of change that we must all 
begin to sow.” 

Say: “Much like Ruhi, you have also joined this quest 
to understand the impact of the COVID-19 crisis on 
adolescents like yourself, and what can be done to 
improve the situation. There are four enquiries or broad/
general questions that you should try to answer through 
your own process of discovery. That process will lead you 
to a roadmap to be able to actually build that garden.”
Share the following questions with the adolescent 
enquirers:
1. Where are my peers and I at?
2. Where do my peers and I want to go?
3. What stops us?
4. What do we do next? 

Ask: “What, according to you, is an appreciative 
enquiry?” 

Collect responses from the participants on what they 
think these two words mean. 

“It’s a process of dialogue to explore and understand 
different points of view. Through these conversations of 
discovery and dreaming with your friends, you begin to 
appreciate new realities, develop deeper empathy and 
a shared vision for yourself, your community and your 
world. The appreciative enquiry process comes from a 
lens of opportunities, to first discover and celebrate all 
that is positive around us, and then use that to build a 
stronger foundation for the change we want to see. So 
welcome to the appreciative enquiry process – where 
the journey is as important as the destination, and to 
really live that spirit, there are rewards at each step. It’s 
designed like a game, and for us, fun is serious business. 
Nothing beats joyful learning.”

Explain to the enquirers that earning points in the game 
is directly associated with the level of task they choose 
to do, and that you will explain the tasks and the levels at 
each step.

Tell the enquirers that the first step in the appreciative 
enquiry process will require them to talk to their peers, 
and maybe even adults around them to learn about the 
ground realities. With this, introduce them to the first 
task.

Task 1:  Dialogue Task
• Gold (30 points): Run the Dialogue Task with ten 

peers + five adults + five people who seem different 
from me. By “different”, we mean those who are 
from a different economic status from you (i.e. 
poorer, richer), of a different sex, ethnic group, caste, 
religion, sexual orientation, or dis/ability, or other 
any kind of diversity. 

• Silver (20 points): Run the Dialogue Task with 
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Fig.6 Enquiry Framework for Dialogue Task
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ten peers + five adults within my institution/
community 

• Bronze (10 points): Run the Dialogue Task with ten 
peers 
Say: “You and your partner can now decide which 
level of task you would like to do, and then we can 
begin.”

Say: “As you start this exciting journey, you will be 
engaging with a certain number of peers and adults to 
gather their responses on how COVID-19 has affected the 
overall wellbeing of adolescents. The process of dialogue 
involves a step by step approach, taking the respondents 
through a “feel check” followed by interactions across 
enquiries we spoke about earlier: Who am I? Where am I 
at? Where do I want to go? What stops me? and What do 
I do next? Under each of these, there are specific areas or 
facets of wellbeing that will be the focus of your enquiry. 
These are:

i. Health and Nutrition
ii. Relationships and Security 
iii. Story Consumption 
iv. Education skills and Transition to Employment

Additionally, active citizenship is an important process 
that runs across all thematic areas as this denotes the 
way adolescents take action on these issues by engaging 
with their families, communities, local authorities, 
national decision-makers and so on. You may use all or 
some of these facets in your enquiries.”

Tips for Adolescent Enquirers
• Plan your activity well as you also need to capture 

answers of your interviewees. Do think ahead about 
the kinds of tools you would use to gather the 
responses – it could be a simple paper and pen, or a 
recording device

• In this game, the points do matter and you qualify to 
receive your score only if you complete your task 

• It is always a good idea to begin with introductions 
and to keep the interaction conversational to 
maintain a friendly ambience 

• An appreciative enquiry poses powerful questions 
through which both parties make meaning together. 
It creates new possibilities of collaborative action 

• This exercise is about “dialogue”. The word dialogue 
has its roots in the Greek word “dia-logos”, meaning 
“flowing through”, so let it flow

• The purpose of this dialogue is to gather genuine 
and meaningful responses from your peers, so make 
sure you create an enabling and safe environment for 
them 

• Try and use generative listening practices such as:
 ˗ paying close attention
 ˗ sensing feelings
 ˗ acknowledging verbally and through body 

language 
 ˗ paraphrasing
 ˗ being non-judgemental

• The purpose of the Dialogue Task is to uncover facts, 

which will help you take action, so don’t lose sight of 
your goal

• It may be best to talk to the adults whose children/
wards you may interview as your peers

• We highly encourage you to try and talk to at least 
some peers who are quite different from you. When 
we say ‘different’, we mean someone from a different 
socio-economic group or life experience whose 
everyday life can be different from yours, or even 
someone who thinks differently from you on social 
issues

• Set up the context and purpose of the conversation 
with your interviewees. It is likely to take about 45 
minutes per conversation, so do request for that time 
in advance

 
The Dialogue Task Wellbeing Question Bank
• Bronze: If you choose to do a bronze task (with 

adolescents), you will need to refer to the question 
bank, column 1 ‘Questions for Adolescents’.

• Silver: If you choose to do a silver task (with 
adolescents and adults), you will need to refer to 
column 1 (questions for adolescents) and column 
2 ‘Questions for Adults – Parents/Caregivers of 
Adolescents’.

• Gold: If you want to do the gold task, you will have to 
administer questions from column 1 to adolescents 
like you, as well as adolescents different8 from you. 
Additionally, you will have to administer questions 
from column 2 to adults.

We recommend that you use the Dialogue Task blank 
template in Annexure 2 for the dialogues you conduct to 
capture the responses. 

If you choose to engage in a dialogue with a peer who 
is quite different from you (highly recommended), do 
remember to empathise by trying to understand their 
lives and being sensitive in your conduct. Never assume 
anything about anyone – this is your opportunity to 
discover new ideas and concepts, so go in with an open 
mind. Please remember, the purpose of the dialogue with 
adults is to get their views about the lives of adolescents 
around them, in terms of where the adolescents are at, 
how they are feeling, what their dreams are, and the 
challenges they are facing etc.

Instructions for facilitation continue in the ‘Analysis’ 
section from page 29.

Question Bank
The following is a repository of suggestive sample 
questions. Feel free to add more sections or questions 
as appropriate. However, this is meant to give you an 
indication of how the questions maybe framed in the 
chosen facet. It is recommended that you choose any 
three of the four facets for your enquiries. Pick three 
questions from the ‘Where are my peers and I at?’ 
section, and for all other enquiries, you could choose a 
smaller number.

8By ‘different’, we mean those who are from a different economic status from you (i.e. poorer, richer), or come from a different sex, ethnic, caste, religious, 
sexual, or dis/ability, or other groups.
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Enquiries Questions for Adolescents and Youth Questions for Adults – Parents/ Guardians/ 
Caregivers of Adolescents and Youth

Warm Up – 
Who Am I?

Name:                                                          
Age:                                              Religion:                        
Ethnicity:                                        Urban/Rural:
Father’s Profession:
Mother’s Profession:

a. How has the COVID-19 lockdown and the 
prevailing situation affected the way you are 
feeling?

b. Who are you living with at the moment?
c. How happy are you?  

Indicate on a rating scale, along with your 
reasons (0 – Being the lowest, 10 – the highest)

d. What under these circumstances makes you 
happy?

e. How anxious are you? 
f. Indicate on a rating scale, along with your 

reasons (0 – Being the lowest, 10 – the highest)
g. Give the closest description of yourself that you 

identify with. 
h. Do you experience certain advantages or 

disadvantages related to these identities?  
Please give details.

Feel free to add more questions if you like…
____________________________
____________________________
____________________________

Name:                                                          
Age:                                              Religion:                        
Ethnicity:                                        Urban/Rural:
Father’s Profession:
Mother’s Profession:

a. How has the COVID-19 lockdown and the 
prevailing situation affected you? How has it 
affected the younger members of the family?

b. What have been some of the positive shifts in 
their feelings and behaviour?

c. Are they feeling restless or anxious? What, 
according to you, is making them feel this way?

d. Are you able to connect to how they are feeling? 
If yes, how and if not, why?

e. As you are the caregiver/ educator/ rule enforcer 
during the lockdown, have you changed your 
approach to fulfil these roles and if yes how? 

Enquiries Health and Nutrition

Where are my 
peers and I at?

a. How has your diet changed in terms of what you 
eat, how often you have meals, and when you 
eat, since the COVID-19 crisis? 

b. Are you aware of the basic hygiene and 
cleanliness related do’s and don’ts with regards 
to COVID-19?

c. Do you have easy access to good medical 
facilities? If not, then what do you do about it?

d. How many hours of sleep do you get each day? 
From when to when? Do you usually feel well 
rested?

e. How have your physical activities changed 
in light of COVID-19? What kinds of physical 
activities do you do? Do you think it is enough? 

f. Do you do any chores around the house?
g. Do you follow a routine?  If so, what kind of 

routine?
h. What happens if you fall ill?  Are you satisfied 

with the health facilities available to you?
i. How do you make sure you remain healthy?

Feel free to add more questions if you like…
____________________________________
____________________________________
____________________________________

a. What has changed in the lives of the adolescents 
in your care, around what they eat, how often 
they have meals, and when they eat, during this 
pandemic?

b. Have there been certain food items you have 
been unable to get due to the COVID-19 
pandemic? 

c. What COVID-19 related health precautions have 
been most difficult for the children in your family 
to follow? Why?

d. Do the children listen to you more during these 
uncertain times? 

e. How do you enforce a routine?
f. What happens if they fall ill?  Are you satisfied 

with the kind of health facilities available to you?

Feel free to add more questions if you like…
____________________________________
____________________________________
____________________________________

Table ‘Dialogue Task Question Bank’
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What do we do 
next?

In view of what stops you and how you would like to 
change your situation to achieve your goals, please 
respond to each of the following with sufficient 
explanations to make your point clear:
Do think about the role you can play to inspire 
yourself and other important stakeholders.

In view of what stops them and how they would like 
to change their situation to achieve their goals, please 
respond to each of the following with sufficient 
explanations to make your point clear:  
Do think about the role they can play to inspire 
themselves and other important stakeholders, 
including you.

Health and 
Nutrition

What should 
you stop 
doing?

Which new 
practice should 

you start?

Self

Family or 
residential 

context

Environment 
(community 

and local 
government)

Health and 
Nutrition

What should 
you stop 
doing?

Which new 
practice should 

you start?

Self

Family or 
residential 

context

Environment 
(community 

and local 
government)

Enquiries Health and Nutrition

Where do my 
peers and I 
want to go?

a. How many hours of good sleep or rest would you 
like to get? From when to when?

b. What, according to you, are the essentials of 
good health that you aspire for?

c. What should be an ideal routine?
d. What would you like to change in the food or 

nutrition you get these days to be able to feel 
healthy? Why?  Think in terms of how much food 
you get, how many times a day, and variety of 
foods

e. According to you, what kind of healthcare facil-
ities should be easily accessible to you and your 
family?  To make this happen:
• How can your family help?
• How can your community help?
• How can your local government help?
• How can your national government help? 

a. According to you, what health goals should your 
children have?

b. What should their ideal routine look like?
c. According to you, how many hours of good sleep 

or rest should they get? From when to when?
d. What would you like to change in their food or 

nutrition that they get these days, to enable 
them to feel healthy? Why?

e. What kind of healthcare facilities would you want 
them to have easy access to?

What stops us? a. What are the things that stop you from the goals 
stated above (in the ‘Where do my peers and I 
want to go?’ section)? 

b. Outline the factors you consider responsible at 
the level of 
• Your home/family 
• Your relationships
• Community
• Local government

c. What are some of your personal roadblocks?
• Resources
• Capacities
• Support 

a. What are the things that stop them from the 
goals stated above (in the ‘Where do my peers 
and I want to go?’ section)? 

b. Outline the factors you consider responsible at 
the level of 
• Their home/family 
• Their relationships
• Community
• Local government

c. What are some of their personal roadblocks?
• Resources
• Capacities
• Support
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Enquiries Relationships and Security

Where are my 
peers and I at?

a. Has the way you interact with your friends 
changed? How?

b. What are you enjoying about this?
c. Do you mostly interact with friends online? What 

do you feel about this? 
d. Has the lack of interaction or changes in the way 

you are interacting these days, affected your rela-
tionships with your friends in any way? How?

e. How do you deal with disagreements between 
you and your family or you and your friends? Is it 
difficult? Give your reasons.

f. Does anyone help you in these situations? How?
g. Has your relationship with parents (or other 

adults in your space) changed? How?
h. Do you feel safe?
i. What do you fear?

Feel free to add more questions if you like…
   ____________________________________
   ____________________________________
   ____________________________________

a. Do the adolescents in the house approach you 
more now for help with schoolwork or to get 
something special cooked, or any other requests 
to engage? 

b. Do they listen to you more during these uncer-
tain times? 

c. Has their relationship with you/caregivers/par-
ents (or other adults in their space) changed? 
How?

d. How do you deal with disagreements together?

Feel free to add more questions if you like…
____________________________________
____________________________________
____________________________________

Where do my 
peers and I 
want to go?

a. Which are the most important relationships in 
your life that you would like to further invest in? 

b. How would you describe a good relationship? 
What feelings should the interaction with that 
person promote? 

c. How much time would you like to give to your 
important relationships? What are the kinds of 
things you would like to do together with your 
friends and family/caregivers to make your 
relationships grow?

d. What can be done to make you feel safer? Who 
can play a role in making you feel safer and more 
secure?

e. What are some of the difficult relationships that 
you have?  
• How would you like those relationships to 

ideally be?
• Do you need to change anything about 

yourself to improve those relationships ?

a. What are the most important relationships you 
would like them to invest in? 

b. How much time should they give to their import-
ant relationships? 

c. What would you like them to do to strengthen 
their relationship with you?

What stops us? a. What are the things that stop you from achieving 
the goals stated above (in the ‘Where do my 
peers and I want to go?’ section)? 

b. Outline the factors you consider responsible at 
the level of 
• Your home/family 
• Your relationships
• Community
• Local government

c. What are some of your personal roadblocks?
• Resources
• Capacities
• Support

a. What are the things that stop them from achiev-
ing the goals stated above (in the ‘Where do my 
peers and I want to go?’ section)? 

b. Outline the factors you consider responsible at 
the level of 
• Their home/family 
• Their relationships
• Community
• Local government

c. What are some of their personal roadblocks?
• Resources
• Capacities
• Support
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Enquiries Relationships and Security

Relationships 
and Security

What should 
you stop 
doing?

Which new 
practice should 

you start?

Self

Family or 
residential 

context

Environment 
(community 

and local 
government)

Relationships 
and Security

What should 
you stop 
doing?

Which new 
practice should 

you start?

Self

Family or 
residential 

context

Environment 
(community 

and local 
government)

Enquiries Story Consumption

Where are my 
peers and I at?

a. Is there a smart phone in your house? Do you 
get access to it?  If so, what do you use it for?

b. How do you usually get to know what’s happen-
ing around you? How much of it is through:
• Chatting or talking to friends
• Interacting with community leaders
• Social media
• Watching movies/entertainment
• Newspaper
• TV
• Information that the adults around you share
• Any other

c. In order to stay connected to the world, what do 
you find yourself doing the most?
• Reading/watching news
• Chatting with friends
• Browsing the net

Feel free to add more questions if you like…
   ____________________________________
   ____________________________________
   ____________________________________

a. How do the adolescents in your home stay con-
nected with what is happening around them ?

b. Which mediums do they use the most? 
• News consumption
• Entertainment
• Staying connected with friends  

c. What is the total time they spend on the above?
d. Suppose it is very high on a day, does it affect 

their wellbeing and behaviour? How?
e. Suppose there is bad news on some days, does it 

affect their wellbeing and behaviour? How?
f. Which medium, app or source affects their 

stance the most?
g. What shapes their worldview? According to you, 

in terms of percentage how much of the follow-
ing informs them?
• Articles- %
• Videos- %
• Friend’s opinion- %
• Family’s opinion- %

Feel free to add more questions if you like…
   ____________________________________
   ____________________________________
   ____________________________________

Where do my 
peers and I 
want to go?

a. What news sources would you like to have 
access to, that you don’t have access to now? 

b. In the online space, how much time would you 
like to ideally spend on accessing news, chatting 
with your friends, and on entertainment? 

c. What would you like to watch on TV? Can you 
please share examples of something 

a. What are the best platforms to get information 
which the adolescents should access?

b. How would you like them to ideally allocate time 
to accessing news, chatting with their friends, 
on entertainment? How much of it should be 
online?

c. What, according to you, makes an ideal 
entertainment show that they should be 
watching? 

d. What should they look for in an informative 

What do we do 
next?

In view of what stops you and how you would like to 
change your situation to achieve your goals, please 
respond to each of the following with sufficient 
explanation to make your point clear. Do think about 
the role you can play to inspire yourself and other 
important stakeholders.

In view of what stops them and how they would like 
to change their situation to achieve their goals, please 
respond to each of the following with sufficient 
explanations to make your point clear. Do think about 
the role they can play to inspire themselves and other 
important stakeholders, including you.
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What do we do 
next?

In view of what stops you and how you would like to 
change your situation to achieve your goals, please 
respond to each of the following with sufficient 
explanations to make your point clear. Do think about 
the role you can play to inspire yourself and other 
important stakeholders.

In view of what stops them and how they would 
like to change their situation to achieve their goals, 
please respond to each of the following with sufficient 
explanations to make your point clear. Do think about 
the role they can play to inspire themselves and other 
important stakeholders.

Story 
Consumption

What should 
you stop 
doing?

Which new 
practice should 

you start?

Self

Family or 
residential 

context

Environment 
(community 

and local 
government)

Story 
Consumption

What should 
you stop 
doing?

Which new 
practice should 

you start?

Self

Family or 
residential 

context

Environment 
(community 

and local 
government)

Enquiries Story Consumption

Enquiries Education Skills and Transition to Employment

Where are my 
peers and I at?

a. Has the present situation affected your educa-
tion? In what ways?

a. Are the adolescents in the house able to focus on 
their education?

you enjoyed watching recently?
d. What do you look for in an informative piece of 

news? Give reasons
e. Do you think stories/news/narratives can be 

used to address issues that are important?  
Share an example.
• What can communities do to exchange news 

more effectively? 
• What can media institutions do better?
• What can local government do to support 

communities and families with reliable 
information? 

• Should government influence media and 
communities? How?

piece of news? Give reasons
e. How much time should they spend on the 

above?

What stops us? a. What are the things that stop you from achieving 
the goals stated above (in the ‘Where do my 
peers and I want to go?’ section)? 

b. Outline the factors you consider responsible at 
the level of 
• Your home/family 
• Your relationships
• Community
• Local government

c. What are some of your personal roadblocks?
• Resources
• Capacities
• Support

a. What are the things that stop them from 
achieving the goals stated above (in the ‘Where 
do my peers and I want to go?’ section)? 

b. Outline the factors you consider responsible at 
the level of 
• Their home/family 
• Their relationships
• Community
• Local government

c. What are some of their personal roadblocks?
• Resources
• Capacities
• Support
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Enquiries Education Skills and Transition to Employment

Where are my 
peers and I at?

b. How do you learn? Online? TV? The material is 
sent to your home? 

c. Is your school offering any medium of online 
learning?  Are you able to access it?

d. How many hours in a day do you spend 
studying? 

e. What are the challenges you are facing in your 
studies? 
• How can your family help?
• How can your community help?
• How should your local government help?

f. Does anyone help you with your studies?  If so, 
who?

g. Is your education helping you prepare for the 
world of work?

h. Are you working right now? Which additional 
skills do you need in your work if so?

b. Do they seek your support to help them 
study?

c. Do they listen to you and take your 
suggestions on how, when and what to 
study?

d. Is their education helping them prepare for 
the world of work?

e. Are the adolescents working right now? If 
yes, which additional skills do they need in 
their work?

Where do my 
peers and I 
want to go?

a. Based on social distancing norms, what is 
the best way for students to continue their 
education given the realities of your context?

b. What, according to you, would be the ideal 
learning environment with regards to your 
space?

c. What dream do you have for your own learning 
and education?

d. What is your one big concern about your 
education?
• How can your family help? 
• How can your community help?
• How can your local government help?
• How can your national government help?

e. How should your education change to help you 
better prepare for the world of work?

f. If you are already working, how can your work 
opportunities and experiences be improved?

a. What dream do you have for their learning and 
education?

b. According to you, how should online classes 
adequately equip them?

c. Given social distancing norms, what do you think 
is the best way for students to continue their 
education?

d. What are their challenges with regard to space?
e. How should education change to help better 

prepare the young for the world of work?
f. How can work opportunities and experiences be 

improved for adolescents and youth?

What stops us? a. What are the things that stop you from achieving 
the goals stated above (in the ‘Where do my 
peers and I want to go?’ section)? 

b. Outline the factors you consider responsible at 
the level of 
• Your home/family 
• Your relationships
• Community
• Local government

c. What are some of your personal roadblocks?
• Resources
• Capacities
• Support

a. What are the things that stop you from achieving 
the goals stated above (in the ‘Where do my 
peers and I want to go?’ section)? 

b. Outline the factors you consider responsible at 
the level of 
• Your home/family 
• Your relationships
• Community
• Local government

c. What are some of your personal roadblocks?
• Resources
• Capacities
• Support

What do we do 
next?

In view of what stops you and how would you like to 
change your situation to achieve your goals, please 
respond to each of the following with sufficient 
explanations to make your point clear. Do think about 
the role you can play to inspire yourself and other 
important stakeholders.

In view of what stops them and how they would 
like to change their situation to achieve their 
goals, please respond to each of the following 
with sufficient explanations to make your point 
clear. Do think about the role they can play to 
inspire themselves and other important stake-
holders, including you.
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Enquiries Education Skills and Transition to Employment

What do we do 
next? Education 

Skills and 
Transition to 
Employment

What should 
you stop 
doing?

Which new 
practice should 

you start?

Self

Family or 
residential 

context

Environment 
(community 

and local 
government)

Education 
Skills and 

Transition to 
Employment

What should 
you stop 
doing?

Which new 
practice should 

you start?

Self

Family or 
residential 

context

Environment 
(community 

and local 
government)
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C. ANALYSING THE FINDINGS

Now that the adolescent enquirers have mapped their data, it is time to organise it and start making meaning of it 
through analysis.
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Coming Together 3: Desk Task – Collation, Composition 
and Patterning (Total time: 105 minutes)

Recap and Agenda Setting for Coming Together 3 – 15 
minutes
Remind: “In the previous coming together session, we 
understood our responding styles and learnt how to do 
the ‘Dialogue Task’. Let us start today’s coming together 
by reflecting on the experience of doing the task, as 
individuals and as pairs. Share some highlights and let’s 
understand the challenges we faced in the process.”

Suggested ideas for recap activities have been shared in 
section ‘VI. Reflection on Actions Sessions and Energisers’. 

Task 2: Desk Task - Collation, Composition and 
Patterning – 90 minutes
Once the enquirers have shared their reflections, 
introduce the subsequent tasks.

Say: “In this session, you will learn how to organise 
the information that you have collected through the 
‘Dialogue Task’ and make meaning of it by identifying 
patterns in the responses. Here is where your ‘Desk Task’ 
begins. The ‘Desk Task’ will have four parts – ‘Collation’, 
‘Composition’, ‘Patterning’ and ‘Crap-o-Meter’. Today 
you will learn about the ‘Collation’, ‘Composition’ and 
‘Patterning’ tools and will also apply these tools to the 
data collected by Ruhi. This process will help you learn 
how to apply these tools to the information that you 
have collected through your ‘Dialogue Task’. If we really 
want to make sense of all that we found out, we will 
have to start looking for patterns. We will also have to 
start looking for things that are unpredictable or unusual. 
Anything that catches our attention.”

Facilitator’s Note:
• The adolescent enquirers will first apply this tool 

during Coming Together 3 with you, so that they get 
familiarised with how to use it

• The adolescent enquirers should be asked to go 
through Ruhi’s filled ‘Collation’ and ‘Composition’ 
templates in their pairs

• They should then attempt to fill the empty 
‘Patterning’ template using the data that Ruhi 
collected for the question “What stops us?”

• This is done as a learning exercise during Coming 
Together 3, and the adolescent enquirer pairs 
should fill the empty ‘Collation’, ‘Composition’ and 

‘Patterning’ templates for their own data before 
Coming Together 4 

• The filled ‘Collation’ and ‘Composition’ templates are 
also available in Annexure 3. It is best to have these 
available as handouts during the session.

• The answer key to Ruhi’s Patterning template 
is available in Annexure 4. It is best to have this 
available as handouts during the session.

• The empty Collation, Composition and Patterning 
templates to be filled by the adolescent enquirers 
with their own data, is available in Annexure 5. Make 
sure these annexures have been made available to 
the adolescent enquirers online or through print 
outs.

Say: Ruhi also began this journey with you and opted for 
the Gold Task and spoke to ten peers, five adults (mostly 
parents/caregivers of the peers she spoke with) and five 
adolescents who were very unlike her. She was able to get 
in touch with them through a friend whose cousin lived in 
a slum nearby. This was the first time Ruhi had interacted 
deeply with adolescents whose life experiences were so 
different frome her own. Take a look at what Ruhi found 
out through her enquiries.”

1. Collation: Where are my peers and I at?

Ruhi started with collating all the information she had 
gathered about the first question – where are my peers 
and I at?  She found that many responses were quite 
similar to each other and she was able to plot them in a 
few lines under each of the facets she had explored. Take 
a look at Ruhi’s ‘Collation’ table as she begins to interpret 
and organise the information she has collected.

Facets Where are my peers and I at?

Health

• 17 out of 15 peers said that there was no change in their diet while 8 out of 15 said that they were eating 
more junk, less nutritious and irregular meals

• 9 out of 15 peers said that they had no routine, while two felt that they did have a routine because their 
household responsibilities had increased, four of them had no reflection on this question

Table ‘Collation’
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Facets Where are my peers and I at?

Health

• All 15 peers felt that their physical activities had reduced significantly as they were always at home
• 3 out of 5 peers felt that the quality of their food had worsened and was less varied and less nutritious, 

while 2 felt it was the same
• 11 out of 15 peers said that their household chores and responsibilities had increased, while 4 felt that 

their chores and responsibilities had decreased because their parents were now at home and could do the 
chores, they did earlier

Relationships

• 6 out of 15 peers said that they continue to interact with their neighbourhood friends but have not spoken 
to or met their school friends for months, while 4 speak to their friends regularly

• 5 peers said that they were unable to stay in touch with their friends, because they had no way to connect 
with them

• 13 peers felt that they missed hanging out casually, having conversations that would make them feel happy, 
safe, informed and together

• 12 out of 15 peers said that there was more stress at home and relationship with their parents or caregivers 
was more strained because no one seemed to have the time to talk to each other

• 3 out of 15 peers said that there was no major change in their relationships

Story 
Consumption

• 5 out of 15 peers use smartphones to stay in touch with their friends and to do schoolwork, while 2 did not 
have personal phones, but could access family phones to stay in touch

• 8 out of 15 peers got their information through the net and social media
• 3 out of 15 peers had smart phones in their homes, but hardly accessed them, while 2 had basic, shared 

phones that they did not access
• 9 of them said that they did not get as much information from their families as they used to since, 

discussions have now significantly reduced
• 11 out of 15 peers were worried about COVID-19 and felt that they would like more information, but don’t 

know who to approach for accurate data 
• 5 peers said that they felt confident of the information they received from their families when they 

discussed their worries and posed questions
• 1 peer said that their father was a community leader and the information he shared was authentic

Education Skills 
and Transition to 

Employment

• 12 out of 15 peers said that their schools were offering online learning options, but only 7 of them were 
able to access any of those classes due to intermittent internet connectivity and lack of access to phones

• All 15 peers felt that their education had been affected and they studied less due to either lack of space or 
time, and this worried them

2. Composition:  Where do my peers and I want to go?

Ruhi’s next step was to look at the responses she had 
gathered for the second question - Where do my peers 
and I want to go? This question helped Ruhi identify the 
goals and dreams of her peers. It was interesting to see 
the kind of aspirations her friends had for their wellbeing. 
Although there were many different dreams emerging, 
Ruhi was able to identify some common ones. She also 
started to identify which ones she would most like to 
design an action plan towards. This ‘Composition’ table 
helped her to see those goals and dreams together.

Facets Where do my peers and I want to go?

Health • Would like to have varied but healthier food
• Would like to have easy access to a good health facility

Table ‘Where do my peers and I want to go?’ 
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Facets Where do my peers and I want to go?

Table ‘What stops me and my peers data sheet’ 

Facets What stops us?

Health and 
Nutrition

A lack of routine, fewer conversations with grown-ups and fewer choices in what is available to eat. My peers 
are not deciding what to cook anymore, as parents are at home, but they are not being consulted on what 
they want to eat.

Relationships and 
Security

No specific time to sit with family and express oneself, in-spite of being home together most of the day, 
although some friends reported that they have regular conversations with their parents on COVID-19 and 
other important social matters. No interaction with the larger community and difficulty in connecting with 
peers due to absence of ways to meet, or time or lack of an organised space like we did in school.

Story 
Consumption

Low access to adequate information and no space to discuss news with peers or grown-ups. My friends’ own 
capacities to identify real news from all the different stories coming their way is limited. Even parents don’t 
have access to different viewpoints as they are not interacting much with other adults.

Education Skills 
and Transition to 

Employment

Lack of access to internet and devices are affecting education, not being able to meet friends means we 
cannot learn together and exchange notes. Some of my friends are not well versed with using the internet 
and would have benefitted from some technology training.

Say: “I am sharing here, an aggregation of the responses 
that Ruhi collected for answers to the question ‘What 
stops us?’ Let us now use these to fill the ‘Patterning’ 
template available in Annexure 5.”

Once the enquirers have filled the template in their pairs, 
share the answer key available in Annexure 4 to cross 
check and discuss the answers. This process is meant 
to help the adolescent enquirers practice application of 
patterning before they use it on their own data.
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Relationships
• Would like to continue to have deep friendships as my peers are my security net, and I would like more 

quality time with them
• Would like to have a stronger bond within my household, to feel safe and loved

Story 
Consumption

• Would like to be able to identify fake news from real because too much of information causes anxiety
• Would like to be better informed with direct access to correct information so that I do not have to wait to 

get it from grown-ups based on their convenience or choice

Education Skills 
and Transition to 

Employment

• To be able to go back to school and have an in-person learning experience with teachers and peers  
• To be able to go back to school that is not too far away from home but without compromising on the health 

precautions related to COVID-19
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Now that the adolescent enquirers have learnt to analyse their data using the Collation, Composition and Patterning 
tools, it is also time to learn how to reflect on and challenge narratives for deeper analysis.
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Coming Together 4:  Desk Task – Crap-o-Meter (Total 
time: 125 minutes)

Recap and agenda for Coming Together 4 – 15 minutes
Remind: “In the previous coming together session, we 
began to understand the process of analysis by organising 
our data and make meaning of it by looking for patterns. 
We hope that all of you were able to find patterns and 
appreciate what stops you and your peers from achieving 
your goals”

Say: “During this coming together session we will explore 
another tool that may help us better analyse all our 
information and even our assumptions, called the ‘Crap-o-
Meter’. With that, we will complete our Analysis process.” 

Session 1 – Crap-o-Meter - Desk Task B - 110 minutes

Objectives:
By the end of the session the participants will be able to:
1. Analyse how our symbolic ability makes us believe in 

stories
2. Articulate the need to ask the right questions to get 

closer to the real story
3. Apply ‘Crap-o-Meter’ on narratives related to 

COVID-19

Key Takeaways:
• Understanding our symbolic ability, which is our 

capacity to refer to things and/or circumstances 
through symbols (E.g. you can imagine danger from 
fire, even when there is no fire in front of you). It 
is because of symbolic ability that we can refer to 
and talk about our past and future or objects that 
don’t exist in the here and now. It is a unique human 
quality, which distinguishes human beings from all 
other animals and has been the key to our survival 
on the planet.

• Symbolic ability can work both as a boon and a 
bane. For example, while in the form of caution and 
learning, it helps us protect ourselves from threats, 
but in the form of fear, it can stop us from growth 
and/or forming relationships.

• Most of the time humans do not react to reality but 
react to ideas in their heads which stops them from 
believing the other side of the story

• Our understanding of ourselves and the world 
around us is significantly influenced by the stories we 
hear and tell ourselves all the time

• Asking the right question to be able to create and 
interpret authentic stories can bring one closer to 
reality 

Step Key Message Activity Resources Time

Mind Jog and 
Personal Connect

Symbolic ability is our 
niche and it can blur the 
lines between real and 

imaginary

Story telling Lemon visualisation – 
script, paper and pens 20 minutes

Information Exchange 
Asking the right ques-

tions is key to interpret-
ing authentic stories

Riddle and introduction 
to ‘Crap-o-Meter’ Riddle script 20 minutes

Information Application Applying the ‘Crap-o-
Meter’ for points Using the given tool ‘Crap-o-Meter’ Toolbox 60 minutes

Real World Connect Application to own 
project (optional) NA Not in session

Table ‘Crap-o-Meter’ Session Flow  
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Mind Jog and Personal Connect: 
Tell the participants to close their eyes and sit in a relaxed 
position. Turn off fans and lights and anything else that 
can potentially create a distraction.

Say: “Let us do a small experiment. Close your eyes and 
focus on your breath. Breathe in and breathe out. Now, 
visualise a juicy lemon sitting on a table in the middle of a 
large empty room and focus on it. Walk over to the table 
and take the knife lying on it. Cut the lemon. Take one 
piece in your hand and lift it. The other piece is still lying 
on the plate. Lift the hand slowly, open your mouth, and 
squeeze the lemon onto your tongue as the juice slowly 
drips on it.”

“Open your eyes, where is the lemon?” Take immediate 
responses.

Ask: “How many of you can taste the lemon in your 
mouth right now?”

Say: “We don’t react to reality, but to ideas in our head. 
We don’t even realise that we do this. Sometimes we 
have a lemon in our heads about others and our own 
selves too. Our thoughts determine our actions, which 
determine who we are.”

Ask: “Has it ever happened that something you believed 
in turned out to be just a lemon in your head?”

Give examples from your experience to the group, and 
then take their examples. 

Facilitator’s Note: 
Do not hesitate to share a personal example with 
participants, it will allow them to feel comfortable and 
share examples from their own lives, which is a good way 
of checking their understanding.

After sharing by at least five to six participants, continue 
with the next section of the session. 

Say: “Our symbolic ability makes us story tellers. We 
are homo-narrans or storytelling humans. Because of 
symbols, we have language. Like you could all taste a 
lemon when I asked you to, you can easily see a tree as 
soon as I mention the word. Symbols help us tell stories. 
The language and our ability to tell stories is a boon 
because it helps us organise our thoughts. How else 
would we have survived so far? Not all stories are false, 
but not all of them are true either, yet they all have the 
power to shape our reality. 

Like all superpowers, this power of storytelling, a gift 
only to human beings, can also be a curse. These stories 
can range from our beliefs about ourselves like, not 
being pretty/good/smart/strong enough or not loved 
enough/worthy of love, to social stories like boys don’t 
cry or women are the weaker sex or heterosexual love 
is the only natural love and that homosexuality is a sin 

or is unnatural or women are impure during periods 
and should not enter the temple or linking terrorism to 
a particular religion or considering fluency in English to 
be a mark of education. We have all grown up listening 
to, believing in and telling such stories. One of the most 
desired qualities in a leader is the ability to interpret and 
create authentic stories. Let’s do an activity to understand 
what we can do to be cautious while consuming stories.”

Facilitator’s Note: 
You must try to pick up real, local examples in the context 
of the adolescent enquirers. It will help to them see 
how stories shape our reality and therefore, the need 
for us to be cautious of how we form our opinions. For 
example, in India, the aftermath of COVID-19 lockdown 
led to a series of stories going around, accusing Muslim 
vegetable vendors of COVID-19 ‘Jihad’, resulting in 
identities of vegetable vendors being checked in some 
neighbourhoods. Even the most educated fell for the 
story revealing the inherent bias and insecurity that this 
story tapped into, especially given the larger context of 
polarisation that prevailed in the country at the time. 

Information Exchange and Application: 

Say: “I’m sure you all enjoy riddles. Let’s see, if you can 
solve this one...”

It is a bright sunny day, you step out of your house and 
see five pieces of coal, a carrot and a scarf lying on 
the lawn. Nobody puts them in the lawn but there is a 
perfectly logical reason why they are there. What is it? 

Tell the participants that they can only ask yes or no 
questions. Ask them to get into their pairs and they may 
ask up to two questions per pair to solve the riddle.  After 
a few guesses, you can give them the answer.

Say: “They were used by children who made a snowman. 
The snow has now melted.”

“The key is to ask the right questions which can cut 
through the ‘crap’ and bring us closer to reality. But what 
are the right questions? Do not worry. We use a set of 
meta enquiries (big questions) that help us dig deeper 
into a story till we reach the truth(s). Like a sickle that 
comes handy as we weed out the unnecessary growth in 
the park like Ruhi did. The ‘Crap-o-Meter’ comes handy in 
the process of weeding out the crap, or fiction, from our 
stories.”

Facilitator’s Note: 
Please go through the following instructions very carefully 
before you administer the ‘Crap-o-Meter’ tool. 
Familiarise Yourself: 
• It is important that you follow the tool and apply 

it yourself to understand it well. In the process of 
doing it, you will be able to assess challenges that 
the participants might face and find ways to support 
them. 
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• Set the Context Well:  
Say: “We have learnt that as human beings we 
understand the world through stories. We have 
also seen that creating stories can be very helpful 
in connecting and empathising with each other. But 
stories can also be distressing when they take us 
away from reality. Not everything we believe in is 
true. One often wonders, ‘How do I separate fact 
from fiction? How do I get to reality?’”

      Crap-o-Meter Toolbox

Introduction
The ‘Crap-o-Meter’ toolbox is meant for you as a 
facilitator to understand and run the ‘Crap-o-Meter’ 
session. Please use the meta questions below and answer 
key handouts shared separately to facilitate the tool for 
the adolescent enquirers.

Meta Questions in the ‘Crap-o-Meter’: 
1. What’s next?
2. What feelings does this story generate in me?
3. What are the unarguable facts?
4. What is not in the plot?
5. Why is this story being told to me?
6. What is the real game being played here?
7. Who is the real villain? 
8. What is my conclusion of this story?
9. Do I buy the story? Why and why not?

Let’s Get Started! 

Say: “Usually, tools come with a manual. However, you 
learn best when you actually use them! Therefore, to 
understand how the ‘Crap-o-Meter’ works, let’s take 
a challenge. As always, this challenge too has to be 
done in pairs. You (in your pair) will be presented with 
three compelling stories (narrated via videos, audio 
and presentations) about COVID-19. Your task is to sift 
through the crap and find the reality.”

Read the instructions carefully (for the adolescents)

1. You will get points if you are able to get to the true 
story(ies).

2. The stories are at different difficulty levels - Gold 
being the most difficult and Bronze the least difficult 
of all. If you choose to solve:
• The Bronze story, you earn 10 points, (video)
• The Silver story, you earn 20 points (presentation)
• The Gold story, you earn 30 points (podcast)

3. In the session, you will attempt only one story, but 
you can try the others later. In fact, you must.

4. The ‘Crap-o-Meter’ process is done in 3 steps:
• Step 1: Watching/reading/listening to the story
• Step 2: Correctly sequencing the ideas of the 

story as intended by the author which is question 
1, and check your answer in the answer key 
provided for your task.

• Step 3: Applying the ‘Crap-o-Meter’ questions 2-7 
to the story.  Check your answers in the answer 
key provided for your task.

• Step 4: Answer questions 8 and 9. You earn points 
only after you have arrived at a conclusion after 
the application of ‘Crap-o-Meter’ questions 
and after having answered questions 8 and 9 
. Remember, there are no points for just the 
attempt. You must complete the task

5. Now select a level.
6. Once you have decided which story to attempt, 

follow the instructions to the task, step by step. It is 
important that you don’t skip any step. 

7. The ‘Crap-o-Meter’ toolbox has many questions 
that help you dig deeper to get to the reality. As 
you attempt the story using the toolbox, you will be 
supported by an answer key to help you see if you 
are on the right track. To ensure you have fun and 
learn how to use the tool properly, refer to it only 
when instructed. 

Best of luck.

Facilitator’s Note: 
Resources and worksheets for Bronze, Silver and Gold 
tasks are available from page 38 onwards. The stories 
here are examples. Stories that are similar, contextualised 
and relevant to the socio-cultural realities of the 
adolescents may be picked and adapted.

Once all the participants return to the larger group, ask 
them to share their answers for question 8 and 9. Keep 
the answer keys handy with you for easy reference. 
Congratulate the pairs who have got it right and give 
points, accordingly.
 
Debrief the Experience - Ask: 
• How was the experience for you? 
• Was it easy or difficult? Why?
• You were asked the question “Do you believe in 

the story?” twice. Once in the beginning, after 
immediately watching, reading or listening to it, and 
later in the end as question 9. Did your response 
change by the time you reached question 9?
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• Did your belief about the story change after you 
applied the tool?

• Have you done this before? Have you ever asked 
such questions for a story being told to you?

• Now that you have, how does it help you think 
differently?

• How can you use it now?

The responses can be taken in the large group itself. This 
debrief will help participants understand the importance 
of the Crap-o-Meter. 

Say: “In the session, you were able to apply the ‘Crap-
o-Meter’ to the stories that we gave to you. The 7+2 
questions in the ‘Crap-o-Meter’ template are called meta 
questions which can be looked at as guiding questions. 
(Share with them the meta questions as above)
For any story we choose, we use these meta questions to 
frame our own specific ones.

For example, if your neighbour was to come and tell you 
that you should stop buying vegetables from a certain 
vendor, you will not probe ‘what are the unarguable 
facts?’ Your question could be…’Can you tell me what 
exactly happened? Who told you this? Why? How are you 
so sure?’ And so on…

The best part about the ‘Crap-o-Meter’ is that we can 
always carry it in our minds!”

Conclude by saying:
“As we saw earlier, the lemons in our heads can stop us 
from getting to the truth in a story. And this is true for 
not only social stories, but also for the stories that we 
believe about ourselves. For example, I am not intelligent 
enough, pretty enough, loved enough etc. It does become 
important to ask the right questions before we make 
a conclusion. You now have a toolbox of what such 
questions could be. As you move ahead in your research, 
use these questions before you arrive at conclusions.”
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BRONZE TASK - 10 POINTS

Worksheet 1
Step 1: See the video on “Cure for COVID-19” (https://
drive.google.com/file/d/1GfPuKF9z70UmPYGUzVWO6R
WoZkOE5g_d/view) and note down if you believe in the 
story.
Step 2: Sequencing the story - Find the correct sequence 
of the ideas in the story.
• To understand any story, it is important to first 

identify the key message and correct sequence of 
ideas in it. Every story has a beginning, middle and 
an end. We have jumbled up the story that you saw 
in the video

COVID-19 is 
caused by 

bacteria and not 
a virus. It gets 

amplified by 5G 
electromagnetic 

waves.

Lockdowns 
were imposed 

to generate 
fear and to 

create a need 
for a vaccine. 
There was no 

need to call for 
lockdowns.

Once the 
vaccine is found, 

it would be 
used to install a 
chip in people 

to reduce 
the world 

population. 

Information about 
cure is hidden. 

The health 
care system is 

overwhelmed in 
every country, 

which is creating 
a panic, causing 
countries to call 
for lockdowns.

Thrombosis 
clots the blood 

and doesn’t 
allow oxygen 

to reach brains, 
heart and lungs.

Italy defied the 
World Health 
Organizations 
(WHO) order 

to not conduct 
autopsies and 

discovered that 
Thrombosis is 

the main cause 
of deaths.

Cure for 
Thrombosis is 

anticoagulants. 
Since 

COVID-19 is 
a bacterium, 
it can also be 

treated by 
antibiotics.

Put this story sequence in the correct order by plotting A-G in the empty space

Correct Story Sequence

Table Answer Key 1: Bronze

Table Worksheet 1: Bronze

A B C D E F G

Italy defied the 
World Health 
Organisations 
(WHO) order 

to not conduct 
autopsies and 

discovered that 
Thrombosis is 

the main cause 
of deaths.

Thrombosis 
clots the blood 

and doesn’t 
allow oxygen 

to reach brains, 
heart and lungs.

Cure for 
Thrombosis is 

anticoagulants. 
Since COVID-19 
is a bacterium, 
it can also be 

treated by 
antibiotics.

Information 
about the 

cure is hidden. 
The health 

care system is 
overwhelmed 

in every country 
which is creating 
a panic causing 
countries to call 
for lockdowns.

Lockdowns 
were imposed 

to generate 
fear and to 

create a need 
for a vaccine. 
There was no 

need to call for 
lockdowns.

COVID-19 is 
caused by 

bacteria and not 
a virus. It gets 

amplified by 5G 
electromagnetic 

waves.

Once the vaccine 
is found, it 

would be used 
to install a chip 

in people to 
reduce the world 

population. 

• Identify the correct sequence of the story presented 
in the video and indicate by putting the alphabets 
(A-G) in the empty boxes

• After you have answered this question, move to 
‘Answer Key 1 - Bronze’ for the correct responses

• Let’s pull out the first tool from the ‘Crap-o-Meter’ 
toolbox.

Meta Enquiry: What’s Next? 

Question 1. The author of the video has intended the 
ideas in a certain sequence, what is it?

“Cure for COVID-19”
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Congratulations for completing the first 2 steps. 
Remember the challenge is not complete yet. Follow the 
instructions for step 3.

Step 3: Decoding the Story
• It is time to pull out more tools from the ‘Crap-o-

Meter’ toolbox
• Question 2-7 are leading questions which will help 

you unravel the story and learn
• Once you have answered the leading questions, you 

Meta Enquiry Question Your Responses

What feeling does this 
generate in me?

Question 2.a. What are you feeling after seeing the 
video?

2.a.  After seeing the video, I feel 
_______________________________

Question 2.b. What feelings does this video want to 
generate in you? 

2.b. Choose from the following options (Select 
maximum four):

The video wants to generate the following 
feelings:

 ⃝ Hopeful
 ⃝ Irritated
 ⃝ Fearful
 ⃝ Confused
 ⃝ Happy
 ⃝ Curious
 ⃝ Excited
 ⃝ Anxious

What are the 
unarguable facts?

Question 3: Unarguable facts are supported by the 
evidence and they can’t be argued or debated upon. 
They are facts and not opinions. Which claims made 
by the author are true and which ones are false?

Data sheet:
• Bacteria are single-celled, living organisms. 

They have a cell wall and all the components 
necessary to survive and reproduce, although 
some may derive energy from other sources. 
Viruses are not considered to be “living” 
because they require a host cell to survive 
long-term, for energy, and to reproduce.

• The novel coronavirus is a newly recognised 
strain in the family of viruses known as 
coronaviruses, which includes the viruses that 
cause the common cold as well as more severe 
diseases, such as the Middle East Respiratory 
Syndrome, or MERS, and the Severe Acute 
Respiratory Syndrome, or SARS.

• Virus can only be treated with a vaccine or 
antiviral medication

• Viruses cannot travel on radio waves/mobile 
networks 

• COVID-19 is spreading in countries that do 
not have 5G networks. Only 34 countries 
currently have 5G networks, but there are now 
confirmed coronavirus cases in 210 countries.

3. Pick two claims that are true, please check 
against the data-sheet before you answer: 

• COVID-19 is a bacterium and            (T/F)  
not a virus                                 

• COVID-19 is amplified by 5G             (T/F) 
electromagnetic waves          

• Thrombosis clots the blood and       (T/F) 
doesn’t allow oxygen to reach  
vital organs                                           

• Antibiotics can treat COVID-19         (T/F)
• Anticoagulants (like, aspirin) can      (T/F) 

treat Thrombosis                                

are required to answer the concluding questions 8 
and 9 which will earn you points

• Please proceed from question 2-9 in the suggested 
order, do not skip any question and check the answer 
key only when it is prompted to you

• Please note that all questions are related to each 
other and you must keep the correct story sequence 
in front of you at all points during this activity

• Now answer questions 2 to 9 in ‘Worksheet 2: 
Bronze’ 

Table Worksheet 2: Bronze
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Meta Enquiry Questions Your Responses

• Thrombosis or blood clots is something that 
has proven to be a frequent complication in 
COVID-19 patients, as claimed by scientific 
studies. However, it is not the main cause of 
death.

What feeling does 
this generate in me?

• Antibiotics are used to treat bacterial 
infections. They cannot kill viruses as 
antibiotics do not have any ‘target’ to attack in 
a virus. 

• Anticoagulants achieve their effect by 
suppressing the synthesis or function of various 
clotting factors that are normally present in the 
blood. Such drugs are often used to prevent 
the formation of blood clots (thrombi) in the 
veins or arteries or the enlargement of a clot 
that is circulating in the bloodstream thereby 
curing thrombosis.

2. After seeing the video, I feel… 

What’s not in 
the plot?

Question 4: The author is trying to tell a story in the 
video, however, there are some missing parts, which 
they may have not revealed. These are facts which 
are bringing out elements that point to a gap in the 
plot or in the way the author is telling the story and 
has a potential to add a new perspective.  What are 
they? 

4. Choose the missing part of the video from 
one of the following:

 ⃝ At the time when this video was made, 
Italy had the highest number of deaths in 
the world

 ⃝ Thrombosis is the highest reason for 
deaths in the world, even without 
COVID-19

 ⃝ Vaccination is nowhere in the picture. It 
will take a few years till we have a vaccine

 ⃝ While lockdowns may flatten the curve, 
they devastate economies, and create 
distress that has made large percentages 
of people unhappy with them.

Why is this story being 
told to me? 

Question 5: How does the author benefit if people 
believe in the video?

5. Choose one correct option:

The author will benefit if people believe in the 
video so that they…

 ⃝ Spread the message that antibiotics are 
anticoagulants if infected

 ⃝ Disobey the lockdown because it is hitting 
the economy

 ⃝ Spread the message that the cure has 
been found for COVID-19

 ⃝ Make me mistrust the health advisory by 
the government and WHO

 ⃝ Unburden the health system which has 
been overwhelmed with COVID-19 cases

What’s the real game 
being played here? 

Question 6: What agenda is being highlighted in the 
video?

6. Choose one correct option:

 ⃝ The video is trying to prove…
 ⃝ The cure for COVID-19 is being hidden 

from the masses
 ⃝ Vaccine companies are creating the fear of 

COVID-19 since it helps their product
 ⃝ This video is meant to swell the number of 

anti-lockdown protestors who are worried 
about the economy

 ⃝ Health care system in many countries 
needs to be upgraded
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Meta Enquiry Questions Your Responses

Who is the real villain? Question 7: Whose agenda is the video fulfilling? 7. Choose one correct option:

The video is fulfilling the agenda of…
 ⃝ Anti-vaccine movement
 ⃝ Anti-lockdown protestors who are losing 

their jobs
 ⃝ WHO
 ⃝ U.S. Government
 ⃝ Manufacturer of aspirin

NOTE:  Check all your responses for questions 2-7 in Answer Key 2, Bronze Task, and then come back to answer 
questions 8 and 9.

What is my conclusion of 
this story?

Question 8: What is my conclusion of this story? 8. Write your answer in the space provided:

Do I buy the story? Question 9: Do I believe in the story highlighted in 
the video?

9. Choose one option and write why:

 ⃝ I believe in the story and would like to tell 
others about it

 ⃝ I do not believe in the story 
 ⃝ Maybe the story is true but I am not sure, 

and would like to dig deeper.

Please give your reasons here: 

Meta Enquiry Questions Your responses

What feeling does this 
generate in me?

Question 2.a. What are you feeling after seeing the 
video?

2.a. After seeing the video, I feel… 

2.b. What feelings does this video want to generate 
in you? 

The video wants to generate the following 
feelings:

 ⃝ Hopeful
 ⃝ Irritated
 ⃝ Fearful
 ⃝ Confused
 ⃝ Happy
 ⃝ Curious
 ⃝ Excited
 ⃝ Anxious

What are the unarguable 
facts?

Question 3: Unarguable facts are supported by the 
evidence and they can’t be argued or debated upon. 
They are facts and not opinions. Which claims made 
by the author are true and which ones are false?

3. The following claims are true:
• Thrombosis clots the blood and 

doesn’t allow oxygen to reach vital 
organs

• Anticoagulants (like, aspirin) can treat 
thrombosis

Table Answer Key 2: Bronze
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Meta Enquiry Questions Your Responses

What’s not in the plot? Question 4: The author is trying to tell a story in the 
video, however, there are some missing parts, which 
they may have not revealed. These are facts which 
are bringing out elements that point to a gap in the 
plot or in the way the author is telling the story and 
has a potential to add a new perspective.  What are 
they? 

4. The correct option is:
The following is the missing part in the video: 

 ⃝ At the time when this video was made, 
Italy had the highest number of deaths in 
the world

 ⃝ Thrombosis is the highest reason for 
deaths in the world, even without 
COVID-19

 ⃝ Vaccination is nowhere in the picture. It 
will take a few years till we have a vaccine

 ⃝ While lockdowns may flatten the curve, 
they devastate economies, and create 
distress that has made large percentages 
of people unhappy with them.

Why is this story being 
told to me?

Question 5: How does the author benefit if people 
believe in the video?

5. The correct option is:
The author will benefit if people believe in the 
video so that they:

 ⃝ Spread the message that antibiotics are 
anticoagulants if infected

 ⃝ Disobey the lockdown because it is hitting 
the economy

 ⃝ Spread the message that the cure has 
been found for COVID-19

 ⃝ Make me mistrust the health advisory by 
the government and WHO

 ⃝ Unburden the health system which has 
been overwhelmed with COVID-19 cases

What’s the real game 
being played here?

Question 6: What agenda is being highlighted in 
the video?

6. The correct option is:
The video is trying to prove: 

 ⃝ The cure for COVID-19 is being hidden 
from the masses

 ⃝ Vaccine companies are creating the fear of 
COVID-19 since it helps their product

 ⃝ This video is meant to swell the number of 
anti-lockdown protestors who are worried 
about the economy

 ⃝ Health care system in many countries 
needs to be upgraded

Who is the real villain? Question 7: Whose agenda is the video fulfilling? 7. The correct option is:
The video is fulfilling the agenda of: 

 ⃝ Anti-vaccine movement
 ⃝ Anti-lockdown protestors who are losing 

their jobs
 ⃝ WHO
 ⃝ U.S. Government
 ⃝ Manufacturer of aspirin

NOTE:  Please go back and answer questions 8 and 9.  Check your responses when you return to your larger group.

What is my conclusion of 
this story?

Question 8: What is my conclusion of this story? 8. The right conclusion may be:
There are many loopholes in this video and it 
cannot be believed. The author is lying. 
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Meta Enquiry Questions Your Responses

Do I buy the story? Question 9: Do I believe in the story highlighted in 
the video?

9. The correct answer is:
 ⃝ I believe in the story and would like to tell 

others about it
 ⃝ I do not believe in the story 
 ⃝ Maybe the story is true but I am not sure, 

and would like to dig deeper.

One of the reasons could be:
The author is lying and there are too many 
untrue facts in the video. 

Scoring Key

 If your answer to question 8 and 9 match the Answer Key, you score 10 points

SILVER TASK - 20 POINTS

Worksheet 1
Step 1: See the presentation on “Education in the times 
of COVID-19” (https://drive.google.com/file/d/1Tqx0-
5Agz_YISbYDEMccrcPooRy_EUzl/view) and Note down 
whether or not you believe in the story.
Step 2: Sequencing the story: Find the correct sequence 
of the ideas in the story
• To understand any story, it is important to first iden-

tify the key message and correct sequence of ideas 
in it. Every story has a beginning, middle and an end. 
We have jumbled up the story that you saw in the 
presentation

• Identify the correct sequence of the story presented 
in the and indicate by putting the alphabets (A-G) in 
the empty boxes

• After you have answered this question, move to the 
’Answer Key 1: Silver’ for the correct answers

• Let’s pull out the first tool from the ‘Crap-o-Meter’ 
toolbox. 

Meta Enquiry: What’s Next? 

Question 1. The author of the presentation has intended 
the ideas in a certain sequence, what is it?

“Education in the times of COVID-19”

With 
countries 

now looking 
to open up 
places of 
religion, 
business, 

markets etc., 
it is time 

to consider 
opening up 
schools and 
colleges as 
learning of 
students is 

being severely 
impacted.

Schools and 
colleges 
should 
reopen 

to ensure 
effective 

learning of 
students 

and issues 
like access, 
disability, 

gender 
roles should 

not stop 
them from 
attending 
classes.

Young people are 
being penalised 

for a disease that 
largely affects elderly 

population. Young 
people are being kept 
in isolation and do not 
have enough avenues 

to socialise and engage 
with others, potentially 

affecting their 
wellbeing.

Learning has also been 
severely impacted 
as exams have not 

taken place in many 
countries.

In countries 
like Sweden, 
schools and 

colleges never 
closed and 
there has 

been a phased 
reopening 
in China, 

Australia, Hong 
Kong, Japan, 

Denmark, 
Norway, Taiwan 
and Germany.

Online 
learning, 
because 

of reduced 
access and 
low-quality 

content 
is causing 

more harm 
than good to 
students. For 
example, in 

India only 8% 
have internet 

access.

Italy defied the 
World Health 
Organizations 
(WHO) order 

to not conduct 
autopsies and 

discovered that 
Thrombosis is 

the main cause 
of deaths.

Older people 
are most at risk, 

especially those with 
existing heart, kidney 

related issues. 
Young people and 

children can be 
asymptomatic 

carriers of COVID-19 
and can infect 
others. This is 

why schools and 
colleges were closed 
down during initial 
stages of the virus 

spreading. 

Put this story sequence in the correct order by plotting A-G in the empty space 

Table Worksheet 1: Silver

Table Answer Key 1: Silver
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Correct Story Sequence

Congratulations for completing the first two steps. 
Remember the challenge is not complete yet. Follow the 
instructions for the next step. 

Step 3: Decoding the Story
• It is time to pull out more tools from the ‘Crap-o-

Meter’ toolbox
• Question 2-7 are leading questions to help you 

unravel the story and learn

• After the leading questions, you are required to 
answer the concluding questions 8 and 9 to earn 
points

• Please proceed from question 2-9 in the suggested 
order, do not skip any question and check the answer 
key only when it is prompted to you

• Please note that all questions are related to each 
other. And you must keep the correct story sequence 
in front of you at all points during this activity.

Meta Enquiry Question Your responses

What feeling does this 
generate in me?

Question 2.a. What are you feeling after seeing the 
presentation?

2.a. After seeing the presentation, I feel… 

Question 2.b. What feelings does this presentation 
want to generate in you?

2.b. Choose from the following options (Select 
maximum three)

The presentation wants to generate the 
following feelings:

 ⃝ Hopeful
 ⃝ Irritated
 ⃝ Fearful
 ⃝ Confused
 ⃝ Curious
 ⃝ Excited
 ⃝ Anxious

A B C D E F G

Older people 
are most at risk, 
especially those 

with existing 
heart, kidney 
related issues. 
Young people 
and children 

can be asymp-
tomatic carriers 

of COVID-19 
and can infect 
others. This is 

why schools and 
colleges were 
closed down 
during initial 
stages of the 

virus spreading. 

Young people 
are being 
penalised 

for a disease 
that largely 

affects elderly 
population. 

Young people 
are being kept 
in isolation and 

do not have 
enough avenues 
to socialise and 

engage with 
others which 
is potentially 

affecting their 
wellbeing.

Learning has 
also been 
severely 

impacted as 
exams have not 
taken place in 

many countries

Online learning 
because of 

reduced access 
and ow-quality 

content is 
causing more 

harm than good 
to students. 

For example, in 
India only 8% 
have internet 

access

Schools and 
colleges should 

reopen to 
ensure effective 

learning of 
students 

and issues 
like access, 
disability, 

gender roles do 
not stop them 
from attending 

classes

In countries like 
Sweden schools 

and colleges 
never closed 
and there has 
been a phased 
reopening of 

schools in China, 
Australia, Hong 

Kong, Japan, 
Denmark, 

Norway, Taiwan 
and Germany.

Safety 
mechanisms 
like no sport 

classes or 
assemblies are 
being followed 
in schools and 

colleges

With countries 
now looking to 
open up places 

of religion, 
business, 

markets etc. it is 
time to consider 

opening up 
of schools 

and colleges 
as students 
learning is 

being severely 
impacted

Table Worksheet 2: Silver
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Meta Enquiry Question Your Responses

What are the 
unarguable facts?

Question 3: Unarguable facts are supported by the 
evidence and they can’t be argued or debated upon. 
They are facts and not opinions. Which claims made 
by the author are true and which ones are false?

Data sheet:
• Reports from Europe and North America have 

described groups of children and adolescents 
requiring admission to intensive care units with 
a multisystem inflammatory condition with 
some features similar to those of Kawasaki 
disease and toxic shock syndrome.

• Even the penetration of digital technologies 
in India has been haphazard and exclusionary. 
According to the 2017-18 National Sample 
Survey report on education, only 24% of Indian 
households have an internet facility of which 
only 8% members in the age group of 5-24 
years have access to the internet. While 66% 
of India’s population lives in villages, only a 
little over 15% of rural households have access 
to internet services. For urban households, 
the proportion is 42%. With the opening of 
schools in Taiwan the biggest changes have 
been made in the cafeteria, since students 
take off their masks to eat. The school rented 
tents to expand the eating area. Meals are now 
pre-packaged and sealed, and students are 
handed their lunch by a worker so they’re not 
touching anything.

• In Sweden, citizens seem to be taking their 
responsibility seriously. Residents point out 
that they are practicing social distancing, with 
the elderly isolated, and families mostly staying 
home, apart from kids in school.

3. Pick two claims that are true, please check 
against the data-sheet before you answer:

• Some countries never shut                  (T/F) 
down any schools and colleges

• COVID-19 does not spread in               (T/F) 
young children                           

• With enough precautions taken         (T/F)  
we can ensure no COVID-19  
infections in schools                    

• Access to internet is limited for          (T/F) 
many young people in most  
countries, for example, in India  
8% of households with members  
between 5-24 years of age have  
internet and a computer             

• Social distancing norms can                 (T/F)
be easily maintained in schools  
and colleges                         

What’s not in 
the plot?

Question 4: The author is trying to tell a story in 
the presentation, however, there are some missing 
parts, which they may have not revealed. These 
are facts which are bringing out elements that 
point to a gap in the plot or the way in which the 
author is telling the story, potentially to add a new 
perspective. What are they?

4. Choose the missing part of the video from 
one of the following: 

 ⃝ Countries which have decided to open 
schools and colleges have no new 
COVID-19 patients

 ⃝ Young people are being locked down only 
because they can be carriers, instead 
shouldn’t elderly be protected from chil-
dren 

 ⃝ Young people are affected and are dying of 
something like Kawasaki disease which is 
arising out of COVID-19

 ⃝ Online learning is not happening in 80% of 
the schools and colleges

 ⃝ Countries which have opened up schools 
have better facilities for testing and de-
veloped healthcare system to handle case 
overload

Why is this story being 
told to me?

Question 5: How does the author benefit if people 
believe in the presentation?

5. Choose one correct option:

The author will benefit if people believe in the 
presentation because…

 ⃝ Parents, young people and civil society or-
ganisations will create pressure to reopen 
schools
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Meta Enquiry Questions Your Responses

Why is this story being 
told to me?

 ⃝ People will buy more smartphones
 ⃝ Production and quality of online content 

will improve

What’s the real game 
being played here?

Question 6: What agenda is being highlighted by the 
presentation?

6. Choose one correct option:

The presentation is trying to prove…
 ⃝ Schools and colleges don’t want to take 

the risk 
 ⃝ Online learning content being produced is 

mediocre currently
 ⃝ Internet access has to penetrate much 

deeper than it is now
 ⃝ Schools and colleges need to open up 

for effective learning to take place as 
young people’s learning is being impacted 
adversely

Who is the real villain? Question 7: Whose agenda is the presentation 
fulfilling? 

7. Choose one correct option:

The presentation is fulfilling the agenda of…
 ⃝ Governments
 ⃝ School staff union
 ⃝ Private school management association
 ⃝ Parents association

NOTE:  Check all your responses for questions 2-7 in Answer Key 2, Bronze Task, and then come back to answer 
questions 8 and 9.

What is my conclusion of 
this story?

Question 8: What is my conclusion of this story? 8. Write your answer in the space provided:

Do I buy the story? Question 9: Do I believe in the story highlighted in 
the presentation?

9. Choose one option and write why:

 ⃝ I believe in the story and would like to tell 
others about it

 ⃝ I do not believe in the story 
 ⃝ Maybe the story is true but I am not sure, 

and would like to dig deeper.

Please give your reasons here: 

Meta Enquiry Questions Your responses

What feeling does this 
generate in me?

Question 2.a. What are you feeling after seeing the 
video?

2.a. After seeing the video, I feel… 

2.b. What feelings does this video want to generate 
in you? 

The video wants to generate the following 
feelings:

Table Answer Key 2: Silver
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Meta Enquiry Question Your Responses

What feeling does this 
generate in me?

2.b. The presentation wants to generate the 
following feelings:

 ⃝ Hopeful
 ⃝ Irritated
 ⃝ Fearful
 ⃝ Confused
 ⃝ Curious
 ⃝ Excited
 ⃝ Anxious

What are the 
unarguable facts?

• Question 3: Unarguable facts are supported 
by the evidence and they can’t be argued or 
debated upon. They are facts and not opinions. 
Which claims made by the author are true and 
which ones are false?

3. The following claims are true:
• Some countries never shut down any 

schools and colleges
• Access to internet is limited for many 

young people in most countries, for 
example, in India 8% of households with 
members between five-24 years of age 
have internet and a computer 

What’s not in 
the plot?

Question 4: The author is trying to tell a story in 
the presentation, however, there are some missing 
parts, which they may have not revealed. They are 
facts which are bringing out elements that point to 
a gap in the plot or the way in which the author is 
telling the story.  What are they? 

4. The correct option is:

 ⃝ Countries which have decided to open 
schools and colleges have no new 
COVID-19 patients

 ⃝ Young people are being locked down only 
because they can be carriers, instead 
shouldn’t elderly be protected from 
children 

 ⃝ Young people are affected and are dying of 
something like Kawasaki disease which is 
arising out of COVID-19

 ⃝ Online learning is not happening in 80% of 
the schools and colleges

 ⃝ Countries which have opened up schools 
have better facilities for testing and 
developed healthcare system to handle 
case overload

Why is this story being 
told to me?

Question 5: How does the author benefit if people 
believe in the story?

5. The correct option is:
The author will benefit if people believe in the 
story because:

 ⃝ Parents, young people and civil society 
organisations will create pressure to 
reopen schools

 ⃝ People will buy more smartphones
 ⃝ Production and quality of online content 

will improve

What’s the real game 
being played here? 

Question 6: What agenda is being highlighted by the 
story?

6. The correct option is:
The presentation is trying to prove…

 ⃝ Schools and colleges don’t want to take 
the risk 

 ⃝ Online learning content being produced is 
mediocre currently

 ⃝ Internet access has to penetrate much 
deeper than it is now

 ⃝ Schools and colleges need to open up 
for effective learning to take place as 
young people’s learning is being impacted 
adversely
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Scoring Key

If your answer to question 8 and 9 match the answer key, you score 20 points

Meta Enquiry Questions Your Responses

Who is the real villain? Question 7: Whose agenda is the story fulfilling? 7. Choose one correct option:
The Story is fulfilling the agenda of…

 ⃝ Governments
 ⃝ School staff union
 ⃝ Private school management association
 ⃝ Parents association

NOTE:  Please go back and answer questions 8 and 9.  Check your responses when you return to your larger group.

What is my conclusion of 
this story?

Question 8: What is my conclusion of this story? 8. The right conclusion may be:
Young people’s education is being affected 
and should not be taken lightly. Governments 
should prioritise it in their reopening strategies 
certainly ahead of places of worship for 
example. Also, the financial loss to the 
education sector (institutional as well as 
teachers) including related service sectors is a 
lot.

On the other hand, the examples of other 
countries don’t match the safety provisions and 
context of our country.  

Do I buy the story? Question 9: Do I believe in the story highlighted in 
the presentation?

9. The correct answer is:

 ⃝ I believe in the story and would like to tell 
others about it

 ⃝ I do not believe in the story 
 ⃝ Maybe the story is true but I am not sure, 

and would like to dig deeper.

One of the reasons one could be: 
Some young people have been impacted by 
COVID-19, there is no evidence that they are 
immune to the disease. It is true that the edu-
cation of young people has been impacted and 
there needs to be a focus on managing it.

However, I am still not sure whether my coun-
try has the capacity to open schools during 
COVID-19 and therefore would need to dig 
deeper.

GOLD TASK: 30 POINTS

Step 1: Listen to the podcast “The infodemic is more 
dangerous than the pandemic” (https://drive.google.
com/file/d/1FKPrOJ-jhSfa0-o970p45sEFyx7w1ijz/view) 
and look at the accompanying infographics. 
Note down if you believe in the story and why.
Step 2: Sequencing the story - Find the correct sequence 
of the ideas in the story

• To understand any story, it is important to first 
identify the key message and correct sequence of 
ideas in it. Every story has a beginning, middle and 
an end. We have jumbled up the story that you heard 
in the podcast.

• Identify the correct sequence of the story presented 
in the podcast and indicate by putting the alphabets 
(A-G) in the empty boxes 

HOW TO RUN THE JOURNEY

https://drive.google.com/file/d/1FKPrOJ-jhSfa0-o970p45sEFyx7w1ijz/view?usp=sharing
https://drive.google.com/file/d/1FKPrOJ-jhSfa0-o970p45sEFyx7w1ijz/view?usp=sharing
https://drive.google.com/file/d/1FKPrOJ-jhSfa0-o970p45sEFyx7w1ijz/view?usp=sharing


49

Put this story sequence in the correct order by plotting A-F in the empty space

The 
infodemic 
has infected 
far more 
people and 
has a lower 
recovery 
rate than 
COVID-19. 
As is 
reflected in 
the fact that 
while the 
lockdowns 
have been 
lifted, 
several are 
still being 
“locked 
down” in 
their homes.

Swine Flu 
was as 
dangerous 
as 
COVID-19. 
Why, then, 
was it a 
mere blip 
on the 
radar, while 
COVID-19 
has become 
the most 
important 
aspect of 
our shared 
reality?

We are in 
the age of 
information 
explosion. 
WHO has 
declared 
it an 
infodemic.

We are OVER-
REACTING.

The infodemic 
has contributed 
to fear, anxiety 
and panic leading 
our governments 
to implement 
the severest 
lockdown in 
history.

In India, when 
the cases were 
under 1000 
people, the 
government 
imposed a 
blanket lockdown 
with less than 4 
hours of notice, 
causing the 
worst reverse 
migration in the 
country’s history 
and the world, 
and an economic 
catastrophe.

Comparison of the two pandemics - 
Swine Flu and COVID-19

The world learnt to live with Swine 
Flu.

Inzternet and social media 
trends

Swine Flu Covid-19

People affected

• 61 Mn • 7 Mn

Death Rate

• >4% • 2%

Countries affected

• 179 • 210
Most affected

• Children: 47% • Elderly: 75%

Vaccine

• Vaccine exists 
but no mass 
vaccination

• No vaccine

2009 2020

• >150 Mn on  
Facebook

• 2.6 Bn on  
Facebook

• WhatsApp 
had just 
started

• 2 Bn on 
WhatsApp

• No 
Instagram 
and TikTok

• Instagram:  
2 Bn

• TikTok: 
180 Mn

• 172 Mn 
with smart-
phone

• 3.5 Bn (45% 
of world 
population) 
with 
smartphone

• After you have answered this question, move to the 
’Answer Key 1: Gold’ for the correct answers

• Let’s pull out the first tool from the ‘Crap-o-Meter’ 
toolbox

Meta Enquiry: What’s Next? 
Question 1. The author of the podcast has intended the 
ideas in a certain sequence, what is it?

Table Worksheet 1: Gold
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Put this story sequence in the correct order by plotting A-F in the empty space

A B C D E F

Comparison of the two pandemics - 
Swine Flu and COVID-19

The world learnt to live with Swine 
Flu.

Swine Flu 
was as 
dangerous 
as 
COVID-19. 
Why, then, 
was it a 
mere blip 
on the 
radar, while 
COVID-19 
has become 
the most 
important 
aspect of 
our shared 
reality?

We are in 
the age of 
information 
explosion. 
WHO has 
declared 
it an 
infodemic.

Internet and social media 
trends

The 
infodemic 
has infected 
far more 
people and 
has a lower 
recovery 
rate than 
COVID-19. 
As is 
reflected in 
the fact that 
while the 
lockdowns 
have been 
lifted, 
several are 
still being 
“locked 
down” in 
their homes.

We are 
OVER-REACT-
ING.

The infodemic 
has contributed 
to fear, anxiety 
and panic 
leading our 
governments 
to implement 
the severest 
lockdown in 
history.

In India, when 
the cases were 
under 1000 
people, the 
government 
imposed 
a blanket 
lockdown with 
less than 4 
hours of notice, 
causing the 
worst reverse 
migration in 
the country’s 
history and 
the world, and 
an economic 
catastrophe.

 

Swine Flu Covid-19

People affected

• 61 Mn • 7 Mn

Death Rate

• >4% • 2%

Countries affected

• 179 • 210
Most affected

• Children: 47% • Elderly: 75%

Vaccine

• Vaccine exists 
but no mass 
vaccination

• No vaccine

2009 2020

• >150 Mn on  
Facebook

• 2.6 Bn on  
Facebook

• WhatsApp 
had just 
started

• 2 Bn on 
WhatsApp

• No 
Instagram 
and TikTok

• Instagram:  
2 Bn

• TikTok: 
180 Mn

• 172 Mn 
with smart-
phone

• 3.5 Bn (45% 
of world 
population) 
with 
smartphone

Table Answer Key 1: Gold

Congratulations for completing the first 2 steps. 
Remember the challenge is not complete yet. Follow the 
instructions for step 3. 

Step 3: Decoding the story
• It is time to pull out more tools from the ‘Crap-o-Me-

ter’ toolbox
• Question 2-7 are leading questions which will help 

you unravel the story and learn

• After answering the leading questions, you are 
required to answer the concluding questions 8 and 9 
to earn points

• Please proceed from question 2-9 in the suggested 
order, do not skip any question and check the answer 
key only when it is prompted to you

• Please note that all questions are related to each 
other, so you must keep the correct story sequence 
in front of you at all points

Meta Enquiry Question Your responses

What feeling does this 
generate in me?

Question 2.a. What are you feeling after seeing the 
podcast?

2.a. After listening to the podcast, I feel...

Question 2.b. What feelings does this podcast want 
to generate in you? 

2.b. Choose from the following options (Select 
maximum three)

Table Worksheet 2: Gold
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Meta Enquiry Question Your Rresponses

What feeling does 
this generate in me?

The podcast wants to generate the following 
feelings:

 ⃝ Hopeful
 ⃝ Irritated Fearful
 ⃝ Confused
 ⃝ Happy
 ⃝ Curious
 ⃝ Excited
 ⃝ Anxious

What are the 
unarguable facts?

Question 3: Unarguable facts are supported by the 
evidence and they can’t be argued or debated upon. 
They are facts and not opinions. Which claims made 
by the author are true and which ones are false? 

Data sheet:
• Swine Flu affected 61 million people worldwide 

in the first year. In the first 6 months of the 
outbreak COVID-19 has affected 7 million 
people. 

• There has not been a consensus on the 
mortality rate of Swine Flu, which has ranged 
from 0.001% according to the CDC in the US 
to 1.2% according to John Hopkins University. 
In either case the rate is lower than what it is 
for COVID. Swine Flu had a lower fatality rate 
of 0.2% than what COVID-19 has. The fatality 
rates are often contestable as the total number 
of those infected by the disease may often be 
higher than reported. Additionally, the WHO 
has been careful in giving out a certain fatality 
rate for COVID-19 as well. It has ranged from 
3.5% in some areas to 0.2% in others. 

• Vaccines have been developed to protect 
against the virus that causes Swine Flu. 
There are two different brands of vaccine – 
Pandemrix and Celvapan. There has not been 
any vaccine developed against COVID-19 yet. 

• All the data and anecdotal evidence points 
towards a drastic increase in social media 
usage in the last one decade. 

• There has been a surge in smartphone users 
in the last decade so much so that there are 
3.5 billion smartphone users in the world. 
However, this varies from country to country. 
While in the so-called developed world the 
smartphone penetration is at 73%, in the so-
called developing world, it is at 47%. In some 
countries the smartphone penetration is as low 
as 9%. 

• The reproductive number – the number of 
secondary infections generated from one 
infected individual, is understood to be 
between 2% and 2.5% for COVID-19 virus, 
higher than for influenza. However, estimates 
for both COVID-19 and influenza viruses are 
very context and time-specific, making direct 
comparisons more difficult. 

• The WHO has issued caution against the 
info-demic. They have expressed worry over 
misinformation and disinformation that has 
followed the pandemic. 

• There has been massive coverage of COVID-19

3. Pick two claims that are true, please check 
against the data-sheet before you answer:

 ⃝ More people were affected by Swine Flu 
than they are affected by COVID-19 

 ⃝ Swine Flu had a higher mortality rate 
 ⃝ There is no vaccine either for Swine Flu or 

COVID-19
 ⃝ Every second person in the world has a 

smartphone
 ⃝ Swine Flu spreads faster than COVID-19
 ⃝ 1/3rd of all news has been about COVID-19
 ⃝ COVID 19 is not as serious as Swine Flu 

disease. It is a product of social media.  
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Meta Enquiry Questions Your Responses

What are the unarguable 
facts?

across media platforms and social media. 
Social media platforms have taken a proactive 
role in spreading information about the 
pandemic. However, one needs to cross check 
the reliability of this information.

What’s not in the plot? Question 4: The author is trying to tell a story in the 
podcast, however, there are some missing parts, 
which they may have not revealed. These are facts 
which are bringing out elements that point to a gap 
in the plot or the way in which the author is telling 
the story, potentially to add a new perspective.  
What are they? 

4. Choose two correct options:

The following is the missing part in the podcast…
 ⃝ There is a huge digital divide in the world. 

Social media and internet access are 
skewed. For example, only 27% of the 
population in India has smart phones. 

 ⃝ Social media platforms have vested interest 
in spreading the info-demic

 ⃝ It will take a minimum of 18 months for the 
vaccine to come out

 ⃝ Lockdowns are very difficult for the poor as 
they live in close vicinity and easier for the 
rich to adhere to

 ⃝ Health systems across the world have been 
overwhelmed by the disease

Why is this story being 
told to me? 

Question 5: How does the author benefit if people 
believe in the podcast?

5. Choose one correct option: 

The author will benefit if people believe in the 
podcast…

 ⃝ So that I disobey the lockdown
 ⃝ So that I realise that COVID is actually not 

as deadly as we are told 
 ⃝ So that I am careful about the way I con-

sume and spread news
 ⃝ So that I boycott social media platforms, 

especially those that are US or China based

What’s the real game 
being played here?

Question 6: What agenda is being highlighted by the 
podcast?

6. Choose one correct option:

The podcast is trying to prove…
 ⃝ By disobeying the lockdown, community 

transmission of COVID-19 can be increased, 
thereby creating a market for the Vaccine

 ⃝ That Coronavirus is not a big deal and herd 
Immunity is the answer.

 ⃝ That with skewed access to social media 
and information, the fears and anxieties 
of the rich have dominated the narrative 
around COVID-19, resulting in the severity 
of the lockdown

Who is the real 
villain?

Question 7: Whose agenda is the podcast fulfilling? 7. Choose one possible correct option:

The podcast is fulfilling the agenda of…
 ⃝ Policy makers to justify opening up lock-

downs
 ⃝ Vaccine creators
 ⃝ Social media watch-groups to caution the 

world against the narratives dominating 
our lives

 ⃝ Group of doctors (epidemiologists) who 
believe in herd immunity

 ⃝ Social Media companies
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Meta Enquiry Questions Your Responses

NOTE:  Check all your responses for questions 2-7 in Answer Key 2, Bronze Task, and then come back to answer 
questions 8 and 9.

What is my conclusion of 
this story?

Question 8: What is my conclusion of this story? 8. Write your answer in the space provided:

Do I buy the story? Question 9: Do I believe in the story highlighted in 
the podcast?

9. Choose one option and write why: 

 ⃝ I believe in the story and would like to tell 
others about it

 ⃝ I do not believe in the story 
 ⃝ Maybe the author is both right and wrong, 

and I would like to dig deeper.

Please give your reasons here:

Meta Enquiry Questions Your Responses

What feeling does this 
generate in me?

Question 2.a. What are you feeling after seeing the 
podcast?

2.a. After listening to the podcast, I feel...

Question 2.b. What feelings does this podcast want 
to generate in you? 

2.b. The podcast wants to generate the follow-
ing feelings:

 ⃝ Hopeful
 ⃝ Irritated
 ⃝ Fearful
 ⃝ Confused
 ⃝ Happy
 ⃝ Curious
 ⃝ Excited
 ⃝ Anxious

What are the 
unarguable facts?

Question 3: Unarguable facts are supported by the 
evidence and they can’t be argued or debated upon. 
They are facts and not opinions. Which claims made 
by the author are true and which ones are false?

3. The following claims are true: 

• More people were affected by Swine Flu 
than they are affected by COVID-19 

• Every second person in the world has a 
smartphone

• 1/3rd of all news has been about COVID-19

What’s not in the 
plot?

Question 4: The author is trying to tell a story in the 
podcast, however, there are some missing parts, 
which they may have not revealed. These are facts 
which are bringing out elements that point to a gap 
in the plot or the way in which the author is telling 
the story, potentially to add a new perspective.  
What are they? 

4. The correct options are: 

 ⃝ There is a huge digital divide in the world. 
Social media and internet access are 
skewed. For example, only 27% of the pop-
ulation in India has smart phones. 

 ⃝ Social media platforms have vested inter-
est in spreading the info-demic

Table Answer Key 2: Gold

HOW TO RUN THE JOURNEY



54

What is my conclusion of 
the story?

Question 8: What is my conclusion of the story? 8. The right conclusion may be:
• The key point to be taken away from 

here is that there is an information 
explosion and one needs to be careful 
while consuming information. 

• While there has been an information 
explosion, in a world with such a huge 
digital divide, information access is 
skewed. The privileged have control 

Meta Enquiry Questions z Responses

What’s not in the plot?  ⃝ It will take a minimum of 18 months for 
the vaccine to come out

 ⃝ Lockdowns are very difficult for the poor as 
they live in close vicinity and easier for the 
rich to adhere to

 ⃝ Health systems across the world have been 
overwhelmed by the disease

Why is this story being 
told to me?

Question 5: How does the author benefit if people 
believe in the podcast?

5. The correct option is: 

The author will benefit if people believe in the 
podcast…

 ⃝ So that I disobey the lockdown
 ⃝ So that I realise that COVID is actually not 

as deadly as we are told 
 ⃝ So that I am careful about the way I con-

sume and spread news
 ⃝ So that I boycott social media platforms, 

especially those that are US or China based

What’s the real game 
being played here? 

Question 6: What agenda is being highlighted by the 
podcast?

6. Choose one correct option:

The presentation is trying to prove…
 ⃝ By disobeying the lockdown, community 

transmission of COVID-19 can be in-
creased, thereby creating a market for the 
Vaccine

 ⃝ That Coronavirus is not a big deal and herd 
Immunity is the answer.

 ⃝ That with skewed access to social media 
and information, the fears and anxieties 
of the rich have dominated the narrative 
around COVID-19, resulting in the severity 
of the lockdown

Who is the real villain? Question 7: Whose agenda is the podcast fulfilling? 7. Choose one correct option:

The podcast is fulfilling the agenda of…
 ⃝ Policy makers to justify opening up lock-

downs
 ⃝ Vaccine creators
 ⃝ Social media watch-groups to caution the 

world against the narratives dominating 
our lives

 ⃝ Group of doctors (epidemiologists) who 
believe in herd immunity

 ⃝ Social Media companies

NOTE:  Please go back and answer questions 8 and 9.  Check your responses when you return to your larger group.
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Scoring Key

If your answer to question 8 and 9 match the answer key, you score 30 points

over the flow of information and what 
seems to dominate are their fears and 
anxieties about COVID-19.

Do I buy the story? Question 9: Do I believe in the story highlighted in 
the podcast?

9. The correct answer is:

 ⃝ I believe in the story and would like to tell 
others about it

 ⃝ I do not believe in the story 
 ⃝ Maybe the story is true but I am not sure, 

and would like to dig deeper.

Possible reasons could be:
The argument that Swine Flu was no different 
than COVID-19 in terms of its impact cannot be 
bought. COVID-19 is deadlier than Swine Flu as 
suggested by WHO as well.  Additionally, the 
author’s argument on the information explosion 
is compelling and has merit. The panic leading 
to lockdown has a lot to do with information 
explosion. However, it needs to be further 
understood in the light of skewed access to 
information and the digital divide which might 
have made the narratives of the privileged 
dominate the scene.

Meta Enquiry Questions Your Responses
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D.  DIAGNOSING THE ROOT CAUSE

Identifying the problem through our insight statement is not enough.  In this phase, the enquirers diagnose the 
reasons behind the problem in order to find an apt solution. 
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Coming Together 5: 5 WHYs | Introduction to 
Presentation Task (Total time: 75 minutes)

Recap and Agenda Setting for Coming Together 5 – 10 
minutes
Remind: “In the previous coming together session, we 
ran the ‘Crap-o-Meter’, a tool that can help us to be more 
analytical in the way that we receive and use information. 
I hope that everyone will make good use of it as we delve 
further into the enquiry process.”

Say: “Today, we will introduce you to the final two steps 
in the MADS Cycle of Enquiry – Diagnosis and Synthesis. 
With this, you will complete your appreciative enquiry 
process and will be ready to unveil your idea for change.”

Session 1: Five WHYs - 30 minutes

Say: “Diagnosis is the process of arriving at the root cause 
of the problem that you identified through your analysis. 
For the purpose of this journey, we recommend using the 

Fig.7 Diagnosis: 5 WHYs 
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‘Five WHYs’ tool to get to the bottom of the issue. As Ruhi 
would say, ‘let’s dig deeper’, now that she has truly begun 
to understand what the terrain, the soil, and the overall 
landscape is like.

‘Five WHYs’ is a tool used to explore the cause and effect 
relationships underlying a particular problem statement. 
The process is to arrive at the real challenge by repeatedly 
asking the question ‘Why?’, at least 5 times. Chances are 
that the root cause will be identified through this enquiry.
To understand the use of this tool in our appreciative 
enquiry, let’s start by bringing back the insight statement 
that we arrived at, after applying the ‘Patterning’ tool 
during analysis. Now, start asking the WHYs!” 

An illustration of how to run the problem statement 
through ‘Five WHYs’ has been given below. Take the 
enquirers through this example to build clarity. A blank 
template can be shared with the adolescent enquirers 
as a handout to apply ’Five WHYs’ to their own insight 
statements. The empty template is available in Annexure 
6.

In this illustration, we chose wellbeing as the problem to 
diagnose. The answer to our last WHY? may be the root 
cause of our issue.

Session 2: Task 3 -The Presentation Task – 35 minutes

Through the Presentation Task the adolescent 
enquirers will bring together the findings of their 
entire appreciative enquiry and they will also make a 
recommendations/suggest solution towards a dream 
for one of the facets they explored. The task is to make 
presentations through the ‘Discovery’ and ‘Envisioning’ 
templates.

Having investigated deeply about the impact of the 
COVID-19 crisis, they must already have the answers for 
the three meta enquiries now, just like Ruhi discovered 
on her expedition to create a beautiful park: 

1. Where are my peers and I at? (Mapping through 
‘Dialogue Task’ and then collating the information 
collected)

2. Where do my peers and I want to go? (Dreams you 
arrived at after data composition)

3. What stops us? (The insight you had, after identifying 
patterns) 
 
The next and final step is to answer the final meta 
enquiry in their appreciative enquiry 

4. What do we do next?

They will use the ‘Discovery’ template bring together 
all their findings during the enquiry process and look at 
them in one place to be able to visualise an action project 
idea that can get them closer to their goal. An empty 
‘Discovery’ template, in Annexure 7, should be shared as 
a handout with all the enquirers.

Say: “Let’s start with choosing one dream/goal from 
any one facet that you would like to work towards 
at first. Based on your own analysis of “What stops 
us?” and “What do we do next?” write down your 
recommendations in form of an action project idea that 
you would like to undertake to reach this goal.
An example has been shared in the template below for 
you to understand the process better. The facet chosen in 
the example is ‘Relationships and Security’.”

Fig.8 Discovery Template
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Discovering your Action Project Idea (filled with an 
example)

Say: “After filling the ‘Discovery’ template (Annexure 7), 
you will be able to see the findings and action project 
ideas emerging from your entire appreciative enquiry all 
at one place. Let’s take a look at an illustration to help 
build clarity for ourselves.”

Say: “It is now time that you detail out your social change 
idea by using the’ Envisioning’ template. This process is a 
complete visualisation of your action project, right from 
articulating objectives, to identifying the roadblocks and 
planning how to overcome them. Getting that park ready 
for use needs a great amount of detailed thinking. Luckily, 
the tools we have make this daunting task quite simple.”

Hand over a copy of the Envisioning’ template, available 
in Annexure 8, to each pair and ask them to fill it up 
based on the illustration below. Take the enquirers 
through each section and answer any questions that may 
come up along the way.

Objective Setting - Optional
Before filling the ‘Envisioning’ template, you can take the 
adolescent enquirers through the process below, to help 
them articulate their objectives more clearly. This section 
is optional, depending on the age, interest and capacities 
of the enquirers.

Share: “Goal-setting and strategy development are 
important prerequisites for the fulfilment of our dreams 
and vision. Why is that?”
• They give a direction to our learning efforts
• They help guide a premeditative plan of action
• They provide a means to check if the action plan has 

achieved goals

Objective Setting: 
The first step to creating an effective plan is to set clear 
objectives for our work as they help us plan and evaluate 
our future course of action. 

Let us understand some characteristics of good 
objectives. Out of the two stated objectives in each 
example; identify which one is better and why.

Example 1:
1. Make a pyramid in five minutes.
2. Work with the given set of toys.

 
Answer is 1 because it indicates Performance and not just 
the process or activity.

Example 2:
1. Apply the ‘Crap-o-Meter’ to analyse the Issue of 

misinformation around COVID-19.
2. Analyse the information using ‘Crap-o-Meter’.

 
Answer is 1 because the objective is Specific. It helps you 

to zero in on a specific tool, learning gap, skill, behaviour 
etc.

Example 3:
1. After this program the participants should get better 

scores in their feedback from their peers.
2. After this program the participants’ average score 

should be 3.5 or more on a given scale of 1-5 after 
feedback from their facilitators and peers. 

Answer is 2 because it is Measurable. Numbers are 
everything. A clear, measurable indicator will help you 
assess your own success.

Example 4:
1. After the one-day workshop, participants commit 

to devoting their lives for the cause of environment 
protection.

2. After the one-day workshop, participants identify 
some lifestyle changes that can help them in 
checking their carbon footprint.

Answer is 2 because the objective is Achievable. It’s 
unlikely that a lifetime commitment can be made after a 
one-day workshop!

Example 5:
1. I can apply ‘Crap-o-Meter’ to the news I get on 

COVID-19 to get more authentic information.
2. I can use ‘Crap-o-Meter’ in life.

Answer is 1 because it is Relevant (to defined need and 
audience profile).

Example 6:
1. A trainer plans and delivers one session on yoga 

within the first quarter.
2. A trainer designs and delivers one session on yoga.

Answer is 1 because the objective is Time bound.

A good objective must be P-SMART, i.e. Performance 
Oriented, Specific, Measurable, Achievable, Relevant, 
Time bound.

Facilitator’s Note:
Help participants articulate their objectives. After 20-25 
minutes of reflection and writing, each pair can share 
their objectives with another pair. The pairs will give 
them feedback on whether their objective is P-SMART or 
not.

How will you know you have achieved your objectives? 
Next, we will look at how we can know if we are moving 
towards the goals we have set. How can we measure our 
success?

How will we know if Ruhi is able to meet her goal of 
creating a flourishing garden in the messy neighbourhood 
park? 
a. The garden has healthy green plants

HOW TO RUN THE JOURNEY



60

b. The plants in the garden have flowers and fruits

Facilitator’s Note: 
If participants need more examples, ask one participant 
to share their objective and discuss its performance/
impact indicators in larger group to build clarity. 

• Identify enablers and challenges: 
1. Enabling Factors: This could mean your own 

strengths and positive aspects of external 
environment, including your family, friends and 
community 
Some enablers for Ruhi would be: manure, water, 
sunlight, birds

2. Showstoppers, Road-blocks and Challenges: These 
imply possible challenges that you may face while 
addressing the issue. Reflect on the responses 
you collected for the question “What stops us?” 
Some challenges for Ruhi would be: pests, cattle 
grazing 

• Reflect on some ideas to tackle the roadblocks/
challenges. Recall the responses you collected for 
the question “What do we do next?” 
Some ideas for Ruhi to tackle the challenges 
mentioned above could be: pesticides, fences 

• Don’t forget to identify ‘Who will you involve in 
your project?’ This section should talk about the 
various stakeholders you think will add value towards 
meeting your objectives or those who can support 
you in achieving it. 
Ruhi could think of involving more peers, some 
parents and duty bearers, like local councillors. 

• After identifying your objectives, impact indicators, 
roadblocks and ways to tackle them; write down 
the step by step activities towards achieving your 
objectives ‘How will you actually do it?’

• Fundraising: Do you think you may need financial 
resources to accomplish your objectives? If the 
answer is yes, seek help from your facilitator to make 
a budget and discuss what support you may require 
to raise it.

Say: “Congratulations for being able to clearly articulate 
the objectives and activities of your project and for 
analysing the challenges, enabling factors and alternate 
strategies for achieving them. We now need the right 
kind of people and support to launch the idea. Through 
the learnings in this journey with Ruhi we have learnt and 
practiced to be able to communicate our ideas effectively. 
Hope you had fun!
 
Appreciative Enquiry is a process, not a one-off activity. 
Explore ways of linking the findings of your inquiries to 
reflection and action sessions. This will involve reflecting 
on the analysis and what it means for adolescents and 
young people, discussing who can provide solutions, and 
how we take the solutions to the community or decision-
makers.

Also, explore ways for a second wave of enquiry, analysis 
and action, as contexts are changing constantly, and 
the needs and concerns of your peers will change as we 
provide interventions, and as the context changes.

Now, let’s bring our suggested recommendation to 
fruition. All the best!”

Facilitator’s Note: 
Encourage adolescent enquirers to continually pursue 
the cycle of reflection and action to facilitate the 
develeopement action project ideas with their peer 
groups. They can use some of the activities that were 
facilitated during the course of their SParking Wellbeing 
journey.
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Envisioning Template
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E. SYNTHESIS OF FINDINGS AND RECOMMENDATIONS

Having completed the diagnosis phase, this step brings the enquirers to the final phase of presenting their findings 
and solutions through the Presentation Task.
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Coming Together 6 – Assessment, Evaluation and 
Closure (Total time: 120 minutes)

The last and final coming together will be the most 
crucial in bringing together the learnings, challenges and 
reflections of the adolescent enquirer pairs.
It is therefore important to plan it in a format that will 
ensure their experience is celebrated and valued. The 
ideal duration for this coming together could be 120 
minutes to 160 minutes. 

1. In-depth recap activity: You could refer to 
suggestions in section ‘VI. Reflection on Action 
Session and Energisers’ of this manual.  

2. Presentation: Pairs present their discoveries and 
forward actions to the entire group, through the 
‘Discovery’ template and ‘Envisioning’ template. You 
could ask them to prepare the presentation script 
and flow before hand, keeping in mind the time that 
you allocate for each presentation. 

3. Scoring: After each presentation, the pair’s action 
project will be scored by the facilitator/s (weightage 
- 50%), peers (weightage - 30%) and the pair 

themselves as self-scoring (weightage – 20%) on the 
scale suggested for each parameter. The average of 
the total score will be the final score for the task. 
Each pair can use the template below to fill their own 
scores for the presentation task. 

4. Collective Feedback: The facilitators can help them 
arrive at the average score awarded by their peers 
while ensuring that the process provides healthy 
feedback and opportunity for collaborative growth. 
They can do so by asking other peers to send in their 
scores to them directly (when conducting the session 
virtually) or can facilitate this using scoring chits after 
each presentation.

Parameters of scoring (out of 40) – Each pair can use 
the template above to fill in their own scores for their 
‘Presentation Task’

This will be followed by each pair calculating their own 
score for the Presentation Task.

Formula for arriving at the total score of the pair: (Total 
facilitator Score X 0.5) + (Total peer score X 0.3) + (Total 
self-score X 0.2) = Total score for the ‘Presentation Task’

Parameter What does it cover? Score Facilitator 
Score

Peer Score 
(Average) Self-Score

Is it realistic?

How doable or workable is the suggested solution, 
given your own knowledge and the local context 

during mapping? How well have you considered the 
likely challenges and come up with ideas to tackle 

them?

10

Is it innovative?
Does your solution use the existing resources inno-

vatively? How ‘out of the box’ is your idea? Have you 
been able to put your best creative foot forward?

5

Is it inclusive?

Who are the people involved in the project? Are you 
also including people who are different from you? 
Have you been able to identify the people who can 

support in the execution of your idea? Have you taken 
the support of other peers or grown-ups?

5

Does it really 
solve the 
problem?

Is your solution responsive to the problem you 
identified? Is it taking you closer to your goal/dream? 10

Does it help me 
learn something 

new?

Have the learnings from the ‘Spark’ game been 
applied in the project? Are you learning something 
new while you plan and execute the action project?

10

Total score by 
facilitators, 

peers and self

Final Score

Fig.9 Envisioning Template
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The Leaderboard

Once the pairs have arrived at their score for the 
Presentation Task, the leaderboard that was set up in the 
beginning can be brought back and total scores of each 
pair can be shared. 

A part of this coming together session must also focus 
on recognising the efforts put in by each adolescent 
and on celebrating the appreciative enquiry journey. 
Try and create some visibility for the adolescents by 
inviting a prominent local duty bearer – any official 
from the Education Department, local political leaders, 
academic or government officials, to say a few words 
about adolescent leadership and the rights of children. 
It is also a good idea to invite parents to be a part of the 
felicitation, especially when facilitators share individual 
journeys of the participants. A part of this session can 
also be co-designed with the adolescents, where they 
come up with innovative ideas to celebrate each other.

Guidelines on how the pairs can actually execute the 
action projects that they have envisioned and what role 
the facilitators can play to support them, can also be co-

developed as part of this session. Finally, it is a good idea 
to close the journey by asking all enquirers to fill out a 
reflection form to capture their learning and feedback. A 
suggested format is available in Annexure 9.

Facilitator’s Notes:
• This is a very critical part of the learning journey
• Remember the experience and its reflection should 

evoke the feelings of ownership, love, freedom, 
growth and social hope 

Table. The Leaderboard 

Name of the 
Participants 

in Pairs

Score - Dialogue 
Task (out of 30)

Score - Desk Task  
(out of 30)

Score - 
Presentation Task 

(out of 40)
 

Total Score 
of Pair 

(out of 100)

Pair 1

Pair 2

Pair 3

Pair 4

Pair 5
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REFLECTION ON ACTION 
SESSIONS AND ENERGISERSIII

This section provides the facilitators with session designs, 
activities and energisers that they can choose to do 
during any of the coming together sessions.
The suggested activities have beet collated, keeping 
in mind that the activities with adolescents have to be 
interactive, engaging and reflective. 

Reflection on Action Session Designs 
At every ‘Coming Together’ session, it is advisable to start 
with a reflection and sharing of the previous week’s tasks. 
Depending on the size of the group, the participants can 
either share in a larger group, or they can be divided 
into smaller groups to ensure that every one speaks. It is 
advisable to appoint a peer facilitator in each group who 
can summarise the reflections.

Below are some tools that can be used for reflection 
and sharing. It is a good idea to give the participants 
basic stationery, such as paper, chart paper, sketch pens 
etc. to help them present their ideas. These resources 
will be effective when the sessions happen offline. The 
tools used can be modified/ changed basis the mode of 
execution.

You can choose from the menu of the five tools provided 
or use other similar ones you are more familiar with.

1. The Tree of Life

Resources: Chart Paper/A4 size Paper, Sketch Pens
Use the parts of the tree as metaphors for the 
participants to be able to reflect and share:

My tasks - community and self
• TRUNK - Stories of the experiencing self
• ROOTS - What gave me strength?
• FRUITS - What were my learnings?
• FALLING LEAVES - Challenges I faced
• FLOWERS - How did I visualise the task/experience?
• BUDS - How am I taking my learning forward?

The participants can be given 10 minutes to reflect on 
the above points and express through a drawing/sketch. 
Make sure that they share their reflections with the larger 
group and that they encourage each other. 

Create such a space that they are able to comment on 
each drawing/ sketch. The comment will start with “I 
love…” and end with “My suggestion is…”

2. Catch the Ball

Resources: Ball (a paper ball will do). This can be 
customised differently when the reflections happen 
virtually.

Post 5 different questions on the board. Ask participants 
to reflect individually on these for 10 minutes
• Highlight of the experience
• What did I enjoy/like while performing the task?
• What was something new I learnt about myself?
• What are the challenges I faced or any question I 

have?
• What will I do better next week?

Say:  “This game will be played over five rounds - one 
round for each question. In the first round, the ball will 
be thrown to participants one by one. The facilitator 
will throw it to the first participant, who will start by 
answering the first question. Thereafter they will toss the 
ball towards another peer, who will repeat the process. 
This continues till 5-6 participants have answered 
question 1.  We will then do the same thing for each 
subsequent question.”
Try not to repeat a person in the same round. Make sure 
everyone gets a chance to share at least once in the 
seven rounds. 
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3. Deck of Cards
Resources: One Deck of Cards

Pass on two playing cards to each participant. Let them 
know that the suit of each card signifies the following:  

• SPADE - A fact(s) that I did not know before 
(Knowledge)

• CLUBS - Findings/learning that I gained and that I can 
apply when I go back (Insights)

• HEARTS - Feeling that was the most prominent 
during the experience

• DIAMOND - The Future, how I would view my world 
differently after this project and act in accordance 
with my new world view

1. Divide the cohort into smaller groups of five to six 
each. 

2. Give them 10 minutes to reflect on the four 
elements. 

3. Let each participant share a highlight from the task 
they did and reflections on the experience, based on 
the two cards they have.  

4. Four Corners

Resources: Paper, markers
Label each corner of the space - ‘Learning’, ‘Fun’, 
‘Achievement’ and ‘Challenge’. Give them 10 minutes to 
reflect on these themes.

Ask the participants to place themselves in the corner 
with the label that best describes their experience in 
the week. They stand in that corner and first talk among 
themselves and then briefly share their experience with 
the rest. As far as possible encourage them to share their 
experience with examples. Play one more round and 
ensure that all four elements are represented.  5. Head, 
Heart, Hands and Feet 

Resources: Blackboard, chalk, four different coloured 
chits/post-its

Make a stick figure on the board with a big head, heart in 
the middle, long hands and big feet.

Pass four different coloured post-its/small chits to all the 
participants identifying one colour with one part of the 
body. 

Say:
The HEAD signifies a new insight or way of seeing
The HEART signifies a new relationship they built
The HAND signifies a skill they learnt/honed
The FEET signify the one action they will take in their lives 
Ask each participant to reflect on the experience of their 
previous task and write down their takeaway on the 
relevant coloured chit. 

If the group is small, each participant may share all four 
aspects. It is also possible to share in pairs, or smaller 
groups, with a summary made for the larger group as a 
whole.
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Fig. Energizers

Energisers

It is important as facilitators to use interactive and 
engaging activities during the ‘coming together’ sessions 
that keep the adolescents energised and engaged with 
the process and the tool. You will be able to find a 
variety of such activities in UNICEF’s Adolescent Kit for 

Expression and Innovation that can be used as energisers 
in sessions conducted both virtually and physically. You 
can always contextualise the activities and use them 
based on the needs of your adolescent group. We are 
also sharing below a few other energisers that may be 
useful to keep the adolescent enquirers enthused.

https://adolescentkit.org/kit/facilitators-guide.html
https://adolescentkit.org/kit/facilitators-guide.html
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CONCLUSIONIV

With almost 350 million adolescents in South Asia, COVID-19 will negatively impact all spheres of their lives, be it 
education, health, livelihoods, security etc. An important part of rebuilding our communities will be to give adolescents 
the agency to shape their futures through their own narratives.

SParking Wellbeing has been conceptualised to enable adolescents to see themselves as problem solvers and 
changemakers in their own communities, and facilitate the strengthening of adult-adolescent partnerships, especially in 
the context of humanitarian responses.

The tool has vast potential as a methodology for developing adolescent-centric development policies and programmes. 
We are hopeful that this tool will be adapted and adopted across different contexts to empower adolescents and 
enable them to collectivise for social action and to engage with their larger ecosystem. 
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ANNEXURESV

Annexure 1: ESCA Inventory

What Is Your Response Style?
This exercise contains a series of ten statements, 
hypothetically made by your peers. Beside each of these 
statements are four responses. Select the response that 
you would be likely to make if you were responding to 
that person face-to-face. Remember, this is the first 
response statement you’re making. Subsequently, you 
may go on to have a longer dialogue, but this inventory 
focuses just on your first response.

For each of the ten statements, you have three points 
to assign, giving them to one or more of the alternate 
responses. Here is a typical statement and its four 
responses:

Example statement:
“As a senior member of our youth club, I was asked to 
supervise the new members. It’s been three months and 
by now I’m quite sure that one of these fellows is more 
interested in his personal interests than he is in working 
on our youth club goals and standards.”

Responses
A) “Why do you think he is putting his own needs ahead 
of the youth club?”
B) “Maybe you haven’t spent enough time 
communicating your club’s goals and standards.”
C) “I think you should tell this team member how you feel 
and at the same time encourage him to express his views 
on the situation.”
D) “Supervising such a person can be quite difficult.”

You may assign your three points to indicate your 
response style as follows:

To summarise, you must assign three points between 
each set of four responses. You can follow any of the 
patterns discussed. Fill in a zero for any response that 
receives no points. Select the response that you are most 
likely to make.

If you agree fully with one of the 
responses (E.g. the second one that begins 
with “Maybe you …”) and do not like any 
of the others, then give all the three points 
to this response. In this case, your entry 
on the answer sheet will look like the one 
shown on the right.

If you agree with two responses, one a 
little more than the other, then give two 
points to your first preference and one 
point to your second preference. In this 
case, your entry on the answer sheet will 
look like the one shown at the right.

If you agree with three of the four 
responses equally, you can assign one 
point to each of them. In this case, your 
entry on the answer sheet will look like the 
one shown at the right.

0

3

0

0

0

2

0

1

1

1

0

1

S. No Question Responses

1. “I think my overall performance has been decent with 70% score in academics, but I am 
not sure what my parents expect of me. I am always busy doing my schoolwork or helping 
them with housework. I don’t know where I stand. I haven’t been told how I’m doing. I wish 
I knew where I stood”

A. “That’s a fair expectation. Everybody needs appreciation and approval.”
B. “If you gave it a little thought, you would realise that the key thing is to put in your best 
effort and not focus on what others are thinking.”
C. “What was your score in the previous year?”
D. “Why have you waited for so long to speak to them? You should have discussed your 
concerns long ago.”

A.

B.

C.

D.

Table. Inventory
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S. No Question Responses

2. “I don’t know what I am going to do? After school, I have been helping my father in his 
shop. I thought I would take some time out for myselfthis month if my brother could help 
this month if my brother could help my father but he has refused to help him out. So, I will 
be working again and won’t get time for myself. I don’t think it is fair at all.”

A. “It must be really tough for you.”
B. “If you don’t act like such a timid person, you would have stood up to your brother by 
now.”
C. “Why is your brother not doing it?” 
D. “If I were you, I’d discuss it with my parents. You should let them know how you feel.”

A.

B

C

D

3. “I don’t know how I am going to work with my father. I am making all kinds of mistakes and 
I know my father is getting agitated with me. He has already punished me twice this week. 
And he is very harsh about it.”

A. “Perhaps your father has a good reason to be agitated with you.”
B. “Why do you think you make so many mistakes?”
C. “I think you should speak to your mother about how you feel.”
D. “You must be pretty disturbed, especially when you don’t know what is behind the 
mistakes.”

A.

B.

C.

D.

4. “I sometimes also feel that maybe I should leave school and start a job or some vocational 
training. That way I will be able to support the family income better. But then I will lose out 
on my schooling years and education. I really don’t know if it is worth it.”

A. “Instead of focussing on your future, if you were paying attention to your current 
schooling education then you would be scoring better in your school.”
B. “What kind of job do you have in mind? What would you like to learn further?”
C. “You could do both- work in the evening and continue with your schooling in the day 
time.”
D. “I can understand your confusion, it’s a pretty tough decision to make.”

A.

B.

C.

D.

5. “With my brother, this happens every time. Whenever I join his group of friends, he just 
takes over and orders me around in front of everyone. He keeps questioning me on every 
little thing as if I am not responsible enough. I have been with his friends for two years and 
he still keeps telling me what to do and how to do it. I get confused and upset. What can I 
do?

A. “Why are you getting so upset? If you make a mistake you should expect to be 
corrected.”
B. “I know. Being corrected in front of everyone can be quite upsetting.”
C. “How long has this been going on?”
D. “You should discuss it with your elder brother or report to your parents.”

A.

B.

C.

D.

6. “It happened again! I was describing my problem to my mother and she started staring out 
of the window. She doesn’t seem to be really listening to me because she asks me to repeat 
and then in the end, she just puts the blame on me.”
A. “You should stop talking when you feel she is not listening to you. That way she will start 
paying attention to you.”
B. “You can’t expect her to listen to every problem you have. You should learn to solve your 
own problems.”
C. “What kind of problems do you talk to her about?”
D. “It feels strange when someone asks you for your problems, you pour them out and they 
don’t listen.”

A.

B.

C.

D.

7. “In my neighbourhood, I have been friends with this group for the last two weeks. Every 
time we play cricket, I am given the same role of a wicket keeper. I am beginning to feel very 
bored with my role in the game. There is nothing exciting, different or challenging.”

A.
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S. No Question Responses

A. “Two weeks is not so much. One should spend at least a month within a role in any sport 
to learn it well.
B. “I agree, it does get monotonous sometimes.”
C. “Yours is a new group of friends, right? Not everyone knows each other well. Were you
part of the group when they all started to come together?”
D. “You should try to make small continuous improvements in your own role.”

A.

B.

C.

D.

8. “In school, I had kept my eye on being nominated for participating in the competition 
for a very long time; I had been working hard for it. I know I could win the competition 
for our school/learning centre. And now I find this new classmate is being nominated to 
participate. I am feeling very upset and let down. I could prove myself if I had the chance. 
Well, if that’s what the teachers and mentors think of me, I know when I am not wanted.” 

A. “You feel like giving up when the teacher ignores your hard work and nominates 
someone else.”
B. “For future, you can let the teachers know of your interest in advance.”
C. “May be the teachers wanted to give this exposure to a new talent.”
D. “Did you speak to the teacher about it?”

A.

B.

C.

D.

9. “My father keeps telling me what subject to take up for higher studies. He hasn’t even 
asked me about my interests. I don’t want to offend him, but I don’t feel excited about 
those subjects. I am not even sure if I want to continue schooling any further.” 

A. “You should tell your family that you do not want to talk about higher studies for some 
time.”
B. “It does feel bad when you are not being asked about your interest and then being 
imposed with a certain choice.”
C. “I wouldn’t let anyone push me into making my decision.”
D. “Why are you not keen on taking up his choice?”

A.

B.

C.

D.

10. “I am worried about how am I going to continue in the school. Some of my classmates bully 
me and call me ‘teachers’ pet’ and other names. I don’t like it. Yesterday, this led to a fight 
in the school. I have started to hate my school mates.” 

A. “You should speak to someone in the school, like your teacher or principal.”
B. “You seem to be afraid of your classmates.”
C. “What did your schoolmates say or do?”
D. “It must be a terrible experience to be bullied by people you expect to be your friends. It 
must feel difficult to you to continue in the same school.”

A.

B.

C.

D.



73

Table. RESPONSE STYLE EXERCISE – ANSWER SHEET

E C S A

1. A: B: C: D:

2. A: B: C: D:

3. D: A: B: C:

4. D: A: B: C:

5. B: A: C: D:

6. C: D: A: B:

7. B: A: C: D:

8. A: C: D: B:

9. B: C: D: A:

10. D: B: C: A:

TOTAL
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Annexure 2: Dialogue Task Template

An empty Dialogue Task Template is shared below. 
Refer to the question bank on page 22 and choose a 
few questions from each facet to add to this template. 
The questions in this bank are only suggestions. We 
recommend that you add your own questions to the 
question bank. All you have to remember is the meta 
question, or the big picture, and the facet of this big 
picture that you are forming the question for. Keep in 

mind who you are talking to and use your best capacities 
of empathy to identify what question may or may not 
work for someone. Do remember, the process of the 
dialogue is just as important as the information that it will 
generate, so enjoy the conversation and keep it open and 
engaging.

It is also possible to add new facets/issues that are a 
priority in your community and develop questions on 
them.

Enquiries Questions for Adolescents and Youth Questions for Adults – Parents/ Guardians/ 
Caregivers of Adolescents and Youth

Warm Up – 
Who Am I?

Q1. ______________________________________
Q2. ______________________________________
Q3. ______________________________________

Q1. ______________________________________
Q2. ______________________________________
Q3. ______________________________________

Enquiries Health and Nutrition

Where are my 
peers and I at?

Q1. ______________________________________
Q2. ______________________________________
Q3. ______________________________________

Q1. ______________________________________
Q2. ______________________________________
Q3. ______________________________________

Where do my 
peers and I 
want to go?

Q1. ______________________________________
Q2. ______________________________________
Q3. ______________________________________

Q1. ______________________________________
Q2. ______________________________________
Q3. ______________________________________

What stops us? Q1. ______________________________________
Q2. ______________________________________
Q3. ______________________________________

Q1. ______________________________________
Q2. ______________________________________
Q3. ______________________________________

Enquiries
Who all 

did you talk 
to for the 

task?

Share in a couple of lines, about the 
background of the peers you have had 

dialogues with (Share about some of their 
core identities - urban/rural, class, ethnic and 

religious groups, ethnic minorities, etc.)

Share in a couple of lines, about the 
background of the adults you have had 

dialogues with (Share about some of their 
core identities - urban/rural, class, ethnic and 

religious groups, ethnic minorities, etc.)

Name:                                                          
Age:                                              Religion:                        
Ethnicity:                                        Urban/Rural:
Father’s Profession:
Mother’s Profession:

____________________________________________
____________________________________________
____________________________________________
____________________________________________
____________________________________________

Name:                                                          
Age:                                              Religion:                        
Ethnicity:                                        Urban/Rural:
Father’s Profession:
Mother’s Profession:

____________________________________________
____________________________________________
____________________________________________
____________________________________________
____________________________________________
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Health and 
Nutrition

What should 
you stop 
doing?

Which new 
practice should 

you start?

Self

Family or 
residential 

context

Environment 
(community 

and local 
government)

Health and 
Nutrition

What should 
you stop 
doing?

Which new 
practice should 

you start?

Self

Family or 
residential 

context

Environment 
(community 

and local 
government)

What do we do 
next?

Enquiries Health and Nutrition

Enquiries Relationships and Security

Where are my 
peers and I at?

Q1. ______________________________________
Q2. ______________________________________
Q3. ______________________________________

Q1. ______________________________________
Q2. ______________________________________
Q3. ______________________________________

Where do my 
peers and I 
want to go?

Q1. ______________________________________
Q2. ______________________________________
Q3. ______________________________________

Q1. ______________________________________
Q2. ______________________________________
Q3. ______________________________________

What stops us? Q1. ______________________________________
Q2. ______________________________________
Q3. ______________________________________

Q1. ______________________________________
Q2. ______________________________________
Q3. ______________________________________

What do we do 
next?

Relationships 
and Security

What should 
you stop 
doing?

Which new 
practice should 

you start?

Self

Family or 
residential 

context

Environment 
(community 

and local 
government)

Relationships 
and Security

What should 
you stop 
doing?

Which new 
practice should 

you start?

Self

Family or 
residential 

context

Environment 
(community 

and local 
government)
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Enquiries Story Consumption

Where are my 
peers and I at?

Q1. ______________________________________
Q2. ______________________________________
Q3. ______________________________________

Q1. ______________________________________
Q2. ______________________________________
Q3. ______________________________________

Where do my 
peers and I 
want to go?

Q1. ______________________________________
Q2. ______________________________________
Q3. ______________________________________

Q1. ______________________________________
Q2. ______________________________________
Q3. ______________________________________

Enquiries Education Skills and Transition to Employment

Where are my 
peers and I at?

Q1. ______________________________________
Q2. ______________________________________
Q3. ______________________________________

Q1. ______________________________________
Q2. ______________________________________
Q3. ______________________________________

Where do my 
peers and I 
want to go?

Q1. ______________________________________
Q2. ______________________________________
Q3. ______________________________________

Q1. ______________________________________
Q2. ______________________________________
Q3. ______________________________________

What stops us? Q1. ______________________________________
Q2. ______________________________________
Q3. ______________________________________

Q1. ______________________________________
Q2. ______________________________________
Q3. ______________________________________

What do we do 
next?

What stops us? Q1. ______________________________________
Q2. ______________________________________
Q3. ______________________________________

Q1. ______________________________________
Q2. ______________________________________
Q3. ______________________________________

What do we do 
next?

Story 
Consumption

What should 
you stop 
doing?

Which new 
practice should 

you start?

Self

Family or 
residential 

context

Environment 
(community 

and local 
government)

Education Skills 
and Transition 

to Employment

What should 
you stop 
doing?

Which new 
practice should 

you start?

Self

Family or 
residential 

context

Story 
Consumption

What should 
you stop 
doing?

Which new 
practice should 

you start?

Self

Family or 
residential 

context

Environment 
(community 

and local 
government)

Education Skills 
and Transition 

to Employment

What should 
you stop 
doing?

Which new 
practice should 

you start?

Self

Family or 
residential 

context
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Environment 
(community 

and local 
government)

Environment 
(community 

and local 
government)

Enquiries Education Skills and Transition to Employment
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Ruhi started with collating all the information she had 
gathered about the first question – where are my peers 
and I at? She found that many responses were quite 
similar to each other and she was able to plot them in a 
few lines under each of the facets she had explored. Take 
a look at Ruhi’s ‘Collation’ table as she begins to interpret 
and organise the information she has collected.

Facets Where are my peers and I at?

Health

• 17 out of 15 peers said that there was no change in their diet while 8 out of 15 said that they were eating 
more junk, less nutritious and irregular meals

• 9 out of 15 peers said that they had no routine, while two felt that they did have a routine because their 
household responsibilities had increased, four of them had no reflection on this question

• All 15 peers felt that their physical activities had reduced significantly as they were always at home
• 3 out of 5 peers felt that the quality of their food had worsened and was less varied and less nutritious, 

while 2 felt it was the same
• 11 out of 15 peers said that their household chores and responsibilities had increased, while 4 felt that 

their chores and responsibilities had decreased because their parents were now at home and could do the 
chores, they did earlier

Relationships

• 6 out of 15 peers said that they continue to interact with their neighbourhood friends but have not spoken 
to or met their school friends for months, while 4 speak to their friends regularly

• 5 peers said that they were unable to stay in touch with their friends, because they had no way to connect 
with them

• 13 peers felt that they missed hanging out casually, having conversations that would make them feel happy, 
safe, informed and together

• 12 out of 15 peers said that there was more stress at home and relationship with their parents or 
caregivers was more strained because no one seemed to have the time to talk to each other

• 3 out of 15 peers said that there was no major change in their relationships

Story 
Consumption

• 5 out of 15 peers use smartphones to stay in touch with their friends and to do schoolwork, while 2 did not 
have personal phones, but could access family phones to stay in touch

• 8 out of 15 peers got their information through the net and social media
• 3 out of 15 peers had smart phones in their homes, but hardly accessed them, while 2 had basic, shared 

phones that they did not access
• 9 of them said that they did not get as much information from their families as they used to since, 

discussions have now significantly reduced
• 11 out of 15 peers were worried about COVID-19 and felt that they would like more information, but don’t 

know who to approach for accurate data 
• 5 peers said that they felt confident of the information they received from their families when they 

discussed their worries and posed questions
• 1 peer said that their father was a community leader and the information he shared was authentic

Education Skills 
and Transition 

to Employment

• 12 out of 15 peers said that their schools were offering online learning options, but only 7 of them were 
able to access any of those classes due to intermittent internet connectivity and lack of access to phones

• All 15 peers felt that their education had been affected and they studied less due to either lack of space or 
time, and this worried them

Table. Where do my peers and I want to go?

Annexure 3: Collation and Composition Template Samples
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2. Composition:  Where do my peers and I want to go?

Ruhi’s next step was to look at the responses she had 
gathered for the second question - Where do my peers 
and I want to go? This question helped Ruhi identify the 
goals and dreams of her peers. It was interesting to see 
the kind of aspirations her friends had for their wellbeing. 
Although there were many different dreams emerging, 
Ruhi was able to identify some common ones. She also 
started to identify which ones she would most like to 
design an action plan towards. This ‘Composition’ table 
helped her to see those goals and dreams together.

Facets Where do my peers and I want to go?

Health • Would like to have varied but healthier food
• Would like to have easy access to a good health facility

Table. Where do my peers and I want to go?

Relationships
• Would like to continue to have deep friendships as my peers are my security net, and I would like more 

quality time with them
• Would like to have a stronger bond within my household, to feel safe and loved

Story 
Consumption

• Would like to be able to identify fake news from real because too much of information causes anxiety
• Would like to be better informed with direct access to correct information so that I do not have to wait to 

get it from grown-ups based on their convenience or choice

Education Skills 
and Transition 

to Employment

• To be able to go back to school and have an in-person learning experience with teachers and peers  
• To be able to go back to school that is not too far away from home but without compromising on the health 

precautions related to COVID-19
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Annexure 4: Ruhi’s Data Sheet and Patterning Answer Key

Table. What stops us?

Facets What stops us?

Health and 
Nutrition

A lack of routine, fewer conversations with grown-ups and fewer choices in what is available to eat. My peers 
are not deciding what to cook anymore, as parents are at home, but they are not being consulted on what 
they want to eat.

Relationships 
and Security

No specific time to sit with family and express oneself, in-spite of being home together most of the day, 
although some friends reported that they have regular conversations with their parents on COVID-19 and 
other important social matters. No interaction with the larger community and difficulty in connecting with 
peers due to absence of ways to meet, or time or lack of an organised space like we did in school.

Story 
Consumption

Low access to adequate information and no space to discuss news with peers or grown-ups. My friends’ own 
capacities to identify real news from all the different stories coming their way is limited. Even parents don’t 
have access to different viewpoints as they are not interacting much with other adults.

Education Skills 
and Transition to 

Employment

Lack of access to internet and devices are affecting education, not being able to meet friends means we 
cannot learn together and exchange notes. Some of my friends are not well versed with using the internet 
and would have benefitted from some technology training.

Answers to Ruhi’s Patterning Template

A. Generalisation

B. Exceptions

C. Contradictions

D. Surprises

E. The Silver Lining 

In general, what stops us?

A) In the environment and their family context

Not many of our peers talk about addressing the issues and 
don’t really have much encouragement from parents to 
try and take charge of anything other than our studies and 
household chores

B) In their own selves

Lack of authentic information that we used to get from peers, 
teachers, community elders, when we went out, is keeping 
us uninformed or misinformed.

For me and my peers

A few families engaged deeply in conversations on social 
concerns and personal challenges with their children and it 
helped then to be able to share this with other friends

For me and my peers

Although not enough dialogues were taking place around 
feelings, relationships and health, most adults expressed their 
concerns over the wellbeing of those in their care

For me and my peers

Getting authentic information seemed to be a need among 
most of my peers, no matter what background they came 
from.  Even those who accessed information directly through 
the internet felt they needed better quality information

For me and my peers

Not many of our peers talk about addressing any issues and 
don’t really have much encouragement from parents to try 
and take charge of anything other than our studies, but the 
anxiety due to not having information  is quite high, since 
there is a lot of unverified information that comes our way
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Collation: Where are my peers and I at?

To start with, Ruhi collated all the information she had 
gathered about the first question – where am I at? She 
found that many responses were similar, and she was 
able to plot them in a few lines under each of the facets 
she had explored. 

Interpret the information that you collected during the 
‘Dialogue Task’ vis-à-vis the meta question ‘Where are my 
peers and I at? Now fill your interpretations in the table 
below.

Facets Where are my peers and I at?

Health

Relationships

Story 
consumption

Education Skills 
and Transition 

to Employment

Annexure 5: Collation, Composition and Patterning Templates
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Composition:  Where do my peers and I want to go? 
(Goals)

Ruhi’s next step was then to look at the responses she 
had gathered for the second question, ‘Where do my 
peers and I want to go?’ This question itself was quite 
insightful in a way that helped Ruhi to identify the 
goals and dreams of her peers. It was interesting to see 
what kind of aspirations her friends had for the facets 
of wellbeing that she was exploring. It was especially 
interesting to observe the differences in the dreams of 
the peers who were different from her. Although, there 
may have been diversity in the kinds of dreams emerging, 
Ruhi looked out for the ones that seemed most common, 
as well as those that interested her to work on – after all, 
she would be designing an action plan to work towards 
these dreams. This Composition Table helped her to see 
those goals and dreams together. Drawing from Ruhi’s 
Composition Table, think about the answers to the 
questions around the meta question, ‘Where do my peers 
and I want to go?’ when you did your Dialogue Task. Now 
fill your interpretations in the table below

Facets Where do my peers and I want to go?
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Patterning: What stops us?

If we really want to make sense of all that we found out, 
we will have to start looking for patterns. We will also 
have to start looking for things that are unpredictable or 
unusual, anything that catches our attention.

In the table below, share what you found out during your 
Dialogue Task, the information that you collected around 
the meta question, ‘What stops us?’

Facets What stops us?
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The illustrations represent the weather elements that 
Ruhi had to find. Basis her findings of these elements you 
will see how to find these patterns in your own data. Let’s 
see if you can find the following patterns:

a. Generalisation

If you build a garden in the summer months, you will 
most likely encounter sunny days. To say this is to make 
a generalisation. Just like that, you need to find out 
what are the generalisations in your data. Let’s say, “A 
generalisation is that, which holds true for most people in 
the group”. Generalisations may help you start identifying 
patterns, but it’s also important to be careful to not base 
your generalisations on any assumptions, but only on 
the facts that you have received. Some generalisations 
can be untrue, like “girls do not like action films”. A 
generalisation like this, may narrow and limit our own 
view and understanding.

Ruhi identified the Sun! What can you generally say 
stops your peers and you from achieving your wellbeing 
goals?

In general, what stops us?

A) In the environment and their family context

B) In their own selves

b. Exceptions

Ruhi is thrilled to have more clarity on what the group is 
saying, but she is still not sure if that is all. She calls up 
Bilal. “You are right; no matter how certain we may be of 
the sun to show up every day, there are times when the 
dark clouds cover the sky. There are always exceptions to 
the generalisations, my friend. They tell us that there is 
more to what meets the eye. What are the exceptions to 
your generalisations?” Bilal asks.

Could you spot the dark clouds in your information 
as well? What were some exceptions to your 
generalisations?

For my peers and me
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C. Contradictions

Ruhi is now more curious. “What else can we find 
now?” Bilal says “Now imagine, if it was to rain while 
the Sun is still out.” “Sun and rain together? That’s rare!” 
Ruhi exclaims. “That may be rare, but also very real. 
Contradictions are real and they enrich our knowledge. 
It challenges us when we believe in something too 
easily. So, what are the contradictions in your findings?  
Remember that not everything will be obvious, you may 
need to read between the lines.” Bilal explains. 

Have you seen it rain while the Sun is still out? What 
contradiction? Can you find such contradictions in your 
‘Patterning’ table?

D. Surprises

Ruhi is now excited to get on. “Is that it?” she wonders. 
“How would you react if we were to see a rainbow today? 
Won’t you be surprised? It isn’t what we expect. Like a 
rainbow, there can be those subtle pieces of information 
that surprise us. What surprised you?” Asked Bilal

And that is when we see a rainbow. Spot it! That would 
have definitely surprised Ruhi.

What surprised you during your dialogue around the 
question – What stops us?

For my peers and me

For my peers and me
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e. The Silver Lining 

“Imagine that moment when you see the sun emerge 
from behind the clouds? There is a silver lining. That is 
how I feel right now. I think I understand where my peers 
are at.” Ruhi says. “I am glad you took this on Ruhi. It 
has been very brave of you to think of and try something 
new. It is all you.” Bilal praises Ruhi. “Thank you so much, 
I would not have done it without you. Now let me tell you 
what I think is the silver lining, my insights from this.”, 
said Ruhi.  

Ruhi drew out her insights after Bilal’s instructions. 
What are your insights from the information that you 
put together in the ‘Patterning’ table?

For my peers and me
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Annexure 6: 5 WHYs Template
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Annexure 7: Discovery Template
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Annexure 8: Envisioning Template
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Name     : ______________________________________
Age         : ______________________________________
Country  : ______________________________________

1. What emerged clearly as my strengths during this journey? 

2. What emerged clearly as my areas of improvement? 

3. Overall rating of my SParking Wellbeing journey? Rate on a scale of 1 to 10 ____

4. What did I enjoy most about this experience?

5. What did I enjoy least about this experience?

6. How has my world view changed? Which new things do I need to learn for being a responsible and active 
global citizen?

7. What are the new insights I picked up or am on the way of picking up? 

8. How will I apply this to my life?

Annexure 9: Reflection Form
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SPARKING WELLBEING:
SELECTED LEARNINGS FROM AN ADOLESCENT-LED
ENGAGEMENT AND ENQUIRY DURING COVID-19

FOR FUTHER INFORMATION: 
UNICEF Regional Office for South Asia (ROSA) 
P.O. Box 5815, Lekhnath Marg, Kathmandu, Nepal 
Tel: +977-1-4417082 
Email: rosa@unicef.org 
Website: www.unicef.org/rosa/ 


